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CHAPTER I
INTRODUCTION

The role of education has been an important part of the American
dream. Since the beginning of the country, the average citizen has
placed much hope for self-improvement upon skills and knowledge obtained
through additional education. The goal of universal education has
almost been reached as the American people enjoy a literacy Tevel of
almost ninety-nine percent.] At the same time that education has been
an important part of the American dream, criticism of the public schools
has been present throughout the nation's history. At different times,
critics have proposed a variety of changes for schools.

The twenty-year period of the 1960's and 1970's was, in par-
ticular, characterized by educational ferment and evolution. This
period began with major pressures for increasing school facilities to
meet the needs of a rapidly growing school-age population and a sharp
rise in the rate at which students remained in school; it ended with
most schools facing major problems of declining student enro'l'lment.2
This sameperiod was one of rapid shifts in social and educational emphases--

from the post-Sputnik emphasis on the structure of the disciplines and

]Ernest L. Boyer, "The American Schools: Reaffirmation and
Reform" (Speech presented at the Convention of the American Association
of School Administrators, February 20, 1978), p. 2.

2Ben Brodinsky, "Something Happened: Education in the Seventies,"
Phi Delta Kappan, 61 (December, 1979), pp. 238-241.




the importance of the "academic” subjects, through the euphoric belief
that everyone can learn anything, through an increased emphasis on
individualism and existentialism, into a period of chaos or "crisis of
identity" and forward (or backward) to increased calls for a return to
the basics,3 an increased emphasis on vocational skills and demands
that the schools "restore" meaning to the high school dip]oma.4

In 1969, Eurich stated that education should be vastly improved
to meet the challenges of its present and future, and that everyone
concerned with education should make a commitment to imaginative and
innovative programs to meet those chaHenges.5 A year later, Silberman
said that the "crisis" in the national classroom was a reflection of a
crisis of American society and the crisis could not be solved unless
everyone with a legitimate interest in education was alerted, both

to the problem and to needed changes.6

In 1977, Trump proposed, as
had many before him, that schools should offer a variety of choices
for students. He asserted that students, teachers, and administrators

must be able to visualize how schools can change to meet the needs of

3Ben Brodinsky, "Back to the Basics: The Movement and Its
Meaning," Phi Delta Kappan, 58 (March, 1977), pp. 522-527.

*"Editorial," Omaha World Herald, November 7, 1979, p. 40.

5A1vin C. Eurich, Reforming American Education (New York:
Harper and Row, 1969), p. Xiii.

6Char]es E. Silberman, Crisis in the Classroom (New York:
Random House, 1970), p. vii.




all students more productive]y.7 At the close of the 1970's, Goodlad
noted that school improvement was not impossible, but that it was less
Tikely than it might otherwise be since schools were not in charge of
their own destim‘es.8

Beginning in 1969, Phi Delta Kappa and George Gallup began the
practice of conducting annual surveys of the public's attitude toward
education. The twelfth annual Gallup Poll of the public attitude
toward public schools was released in September of 1980. The findings
reported that year were strikingly similar to those of previous years.
Only 35 percent of the people sampled gave the public schools a rating
of A or B. The results of that survey and earlier surveys have made
it possible to construct a description of the public's concept of the
ideal school: (1) teachers should take an active interest in the
progress of each of their students and should motivate them to progress
at an acceptable rate, (2) rules for student behavior should be agreed
upon by the school and by parents and they should be enforced, {3)
students should be given more work to do, especially in basic subject
areas, (4) better communication between the school and parents should
be established, (5) schools should help parents by organizing activities

for the parents to develop skills in helping their own children, and

7J. Lloyd Trump, A School for Everyone {Reston, Virginia:
The National Association of Secondary School Principals, 1977), p. 4.

830hn T. Goodlad, "Can Our Schools Get Better?" Phi Delta
Kappan, 60 (January, 1979), p. 342.



(6) schools should give more attention to helping students select
careers.9

In the late 1970's, a number of examples of growing public
concern cver the nature and quality of schools could be found in
the news media. An article in Time in 1977 spoke about high schools
jn trouble. That article noted that, in addition to the problems
which existed in schools at the time, there were many problems in society
which had a direct influence on the operation of schools. In comparison
to earlier decades, there were more broken homes, more two-income
families with no one to mind the children, and less reverence for the
written word. The United States seemed to be Tiving in a video genera-

tion in which students clamored to be entelr"l:ained..lo

School tax rebellions
in California and other school districts across the nation were also

viewed by many educators and citizens as proof of public dissatisfaction
with public schools. One educational leader described the public view

by saying that the American experiment of educating all people was in
danger of failing because educators were losing the confidence of the

people.1]

gGeorge H. Gallup, "The Twelfth Annual Gallup Poll of the Public's
Attitude Toward the Public Schools," Phi Delta Kappan, 62 \September,
1980), pp. 33-46.
10Anna1yn Swana and E1lie McGrath, "High Schools Under Fire,"
Time, 110 (November 14, 1977), p. 75.

Miohn H. Wherry, "Editorial,” Educational Leadership, 36
(May, 1979), p. 533.




INTRODUCTION TO THE STUDY

In 1976, the school district in which this study was conducted
had many of the same problems common to other school districts across
the nation. The school district used in this study was a small self-
contained district of less than one thousand students, located adjacent
to a midwestern metropolitan area. As in other school districts,
teachers, administrators, parents, and students shared an opinion that
the school system should be doing a better job.

Representative parents, students, teachers, and community
members from this school district were asked to rank fourteen educa-

12 Four of

tional needs as they perceived them fcr the school system.
the five items which were ranked highest by the groups reflected (1) a
need for improving programs designed to develop creat%ve talents in
students, (2) a need to improve student-teacher relationships, (3) a
need to find effective ways of assessing needs and planning curricula,

and (4) a need to improve career selection materia]s.]3

A proposal was submitted to the Nebraska Department of

]ZIn 1976, the Nebraska Department of Education 1isted fourteen
items that were identified as being needs of schools across the state.
These fourteen items were submitted to the groups to be ranked.

]3From the results of the survey of educational needs, a fifth
item which was ranked in the top five was to improve language art
skills. This item was narrower in scope than the other four items and
was not included in the purposes of the program.



Education requesting funds to develop a program to meet these needs.]4
In the preparation of the proposal for the grant, a number of assump-
tions were made by the originators of the program. Those assumptions
included beliefs about the ways that students 1earn_and about the ways
that schools can be organized to most effectively facilitate learning.
At the time the original proposal was developed, those assumptions
were not established in written form, but were verbalized by the

group of people who developed the program and have been reconstructed
here from the perceptions of the originators. Originally, there was
not a systematic effort to verify the assumptions with research.

The assumptions were:

1. Each person is an individual with unique, identifiable
talents and abilities.

2. Each person has a learning style that is best for
that individual.

3. Parents, teachers, and students all have information
that should be considered in planning the education of
the individual student.

4. A person performs better when that person has a clearly-
defined goal.

5. A person performs better when the person has a definite
plan of the steps needed to reach that goal.

6. A1l the development of a child does not take place
in the classroom.

7. Learning is enhances when there is a positive, personal
relationship between a learner and a teacher who helps

14The proposal was submitted to request funds under Title Iv,
Part C, of the Elementary and Secondary Education Act of 1965, as
amended by Public Law 93-380.



establish goals and monitors the progress of the
Tearner.

8. People who are affected by decisions should have the
opportunity to provide input into those decisions.

9. If parents and students are mutually involved in
developing educational plans, they will be committed
to implementing those plans.

10. Building on the strengths of a person is more effective
than trying to emphasize weaknesses. People learn from
experiencing success.

11. When parents, teachers, and students share information and
use the same information, they will make the most appro-
priate decisions for the student.

12. Teachers must be part of the decision-making process to
bring about change effectively in a school system.

13. Inservice training and extra time should be provided
for teachers if their role in the school system is to
change.

14. Students who are involved in developing and implementing
individual educatijonal plans will achieve greater academic
success, will 1ike school better, and will improve their
self-concepts.

15. Parents who are involved in developing and implementing
individual educational plans will be more positive about
school than parents who are not involved.

16. Evaluation cf the learning process is an ongoing task
and is essential for the effective education of a student.

With these assumptions in mind, a program was developed with
a goal of cooperatively planning (with involvement of parents, teachers,
and students) the educational program of each individual student in

the school system.



PURPOSE OF THE STUDY

The purpose of this study was to describe and analyze the
planning and the first two years of operation of a program, "Develop-
ing Educational Plans for Individual Students (DEP)," which was imple-
mented in a selected school district at the start of the 1977-1978
school year. The specific topics which are described and discussed,
as they relate to the design and operation of the DEP program during
its planning stages and its first two years of operation, are examined {in
the research questions:

1. What is the relationship of the assumptions upon which the
program was originally based, with principles drawn from educational
psychology, philosophy, and learning theory?

2. Did the activities of the program, as carried out in its
first two years of operation, demonstrate consistency with the assump-
tions on which the program was originally based?

3. What changes in school practices occurred when the activi-
ties implemented to meet the objectives of the program were compared
to the activities which existed prior to the implementation of the
program?

4. OF those activities which were initiated as a part of this
program, which were judged to be successful, which were judged to be
unsuccessful, and how were those decisions made?

5. What were the time and resource expenditures of this

program?



6. How were decisions about the design of the program, its
planning, its organization, and its implementation made?
7. After two years of operation, what was the judgment of the

program's effectiveness and its value for institutionalization?
IMPORTANCE OF THE STUDY

This study may be useful for the district; its findings might
serve as an evaluation of the first two years of operation or as an
information base for decision making for future development of the
program.

The program which was investigated in this study was implemented
in a single school district. The findings of that investigation may
be important for school administrators in other distrfcts since the
program was directed toward responding to problems and needs similar
to those of other districts. The findings may be able to help other
school administrators meet the needs in their school districts.

At the time this study was conducted, schools were legally
required to provide certain educational opportunities for handicapped
students; however, many educators were anticipating that the same
opportunities would need to be guaranteed to all students by the end
of the twentieth century. If that prediction proves to be true, this
study should be helpful to those school systems which need to plan and

implement programs of individualized education for all students.
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METHODS AND ORGANIZATION OF THE STUDY

In this chapter, the purpose of the study has been described,
the major points to be addressed have been identified, the possible
importance of the study has been discussed, and an overview of the study
has been provided.

A description of the school district in which the study was
conducted and the community which it served is included in Chapter II.
Specific areas of description include: (1) social characteristics
of the community and the student population, (2) economic character-
istics of the community, (3) political and geographical conditions of
the community and the school, (4) description of the professional
educators employed by the school, and (5) a recent history of the
district's curriculum, including reference to instructional design and
patterns of organization of the school. A detailed description of the
program is also included in Chapter II. A description of the specific
activities, an example of the forms used, flow charts to help provide
a graphic representation, as well as sample student activities are
provided to give an understanding of the DEP program.

The seven research guestions are answered in Chapter III
through Chapter IX, one question for each chapter. Included in each
chapter is a description of the methods used to answer the question,

a review of literature germane to the specific question, the findings of
the research question, and a discussion of implications of the findings

with recommendations. The questions were answered by analyzing
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information available within the DEP program and information collected
by interviews of participants. Existing information fell into

three categories: written records, program products, and survey
jnformation. A description of the sources for the data follows:

Written Records

1. Project proposal. Proposals were available for the first

three years of the DEP project. This included the narrative, project
objectives, project activities, time lines, flow charts, evaluation
procedures, and budget summaries as submitted by the school district
for the purpose of obtaining funds.

2. Operational components. The components include product

objectives and process objectives in the areas of management, student
outcomes, community, dissemination, curriculum, inservice, and evaluation.

3. Annual evaluation report. Evaluation reports were submitted

to the State Department of Education at the end of each of the first
two years of the project. These reports described the extent to which
the original goals were accomplished.

4. Minutes of management team meetings. A group of teachers

and administrators developed the direction for the project for the
first two years of the program at regular meetings of the management
team. The minutes of those meetings and the decisions made were
available.

Program Products

1. Student profile. As a result of the project, individual

student profiles were developed. This cne-page chart shows student
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characteristics in an organized manner.

2. Program resource file. A community resource bank was

developed to facilitate the planning of appropriate activities.

3. Program correspondence. Copies of letters and memos which

were sent to parents, teachers, and students were on file.

4. Individual educational plans. Forms were developed to record

student characteristics and to write educational plans. These forms
were changed as the needs of the program dictated. Sample plans
developed for individual students and also examples of student activi-
ties were studied.

5. Dissemination materials. Materials were developed for the

purpose of disseminating information about the program to other schools.

Survey Information

1. Inservice activity evaluations. After each inservice

activity, the teachers evaluated the inservice. A summary of the
results was studied.

2. Parent activity evaluations. After each parent activity,

the parents evaluated the activity. A summary of the resulis were
studied.

3. Advisory council minutes. A parents' advisory council

met to give input to the program. Their comments and recommendations
were reviewed.

4. Program visitation reports. Each year the school system

was visited by members of a state advisory council. The results of

their visits and their recommendations were summarized.
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5. Survey “scommendations. The entire faculty and parents

were asked to give <+zir recommendations for improving the program.
The survey results ~z=lped to understand the progress in the program
and the reasons for some changes.

Participant Interviews

The final ssurce of information included interview infcrmation
from four different croups of participants. The four groups repre-
sented students, parsnts, teachers, and management team members.

A 1ist of the infor—z2tion that was needed from the participants to
answer the seven research questions was compiled. From the 1ist,

sample questions wers developed which were appropriate for the differ-
ent groups of participants. The questions were presented to other
participants to insure clarity as well as to determine if the questions
would evoke the infcrmation needed to answer the research questions.
The final structured interview was then prepared for each group of
participants.

A random sample of fifteen of the 118 students who were part
of the DEP program in the first two years was given the in-depth
student interview. A random sample of eleven of the fifty-eight sets
of parents was given the parent interview. A random sample of nine of
the nineteen teachers was given the teacher interview. All eight members
of the original manzcement team were given the management team inter-
view. The results cf forty-three interviews were then analyzed and

the information uses o help answer the appropriate research question.
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In Chapter X, the findings are summarized, conclusions are
drawn, and recommendations are made. It should be noted that the
recommendations are of two types: (1) those which pertain to the
particular district in which this study was conducted, and (2) those
which are applicable as principles of planning for other school dis-
tricts that might seek to undertake similar programs.

One condition of this study that should be noted was the
objectivity of the person conducting the study. The researcher was
jnvolved in the school district in the role of secondary principal
and as a member of the management team. Every effort was made to
remain unbiased, but it is not known whether the familiarity of

the researcher with the school system and program affected the results.



CHAPTER 11

DESCRIPTION OF THE PROGRAM

The school district in which this study was conducted had, in
1977, an estimated population of 2500 citizens with 750 enrolled
in its public schools. The community is located adjacent to a metro-
politan area of approximately one-half miliion. Within the school
district there is one incorporated community with a population of 1650,
and there are two housing developments. One housing development is
an older unincorporated area which has been in existence for over
forty years. The population could be characterized as being of a
Tower socioeconomic level than the remainder of the school district.
The other housing development, which originated during the ten years
immediately prior to the time of this study, has residents with a
higher socioeconomic level than is true for citizens in the remainder
of the district. Most of the families in this housing development were
new residents of the school district.

Approximately one-third of the citizens who were employed
outside the home in 1977 commuted to the metropolitan area to work
each day. Two major industries, plus the railroad and agriculturally-
related businesses, provided a large percentage of jobs for families
within the school district.

The financial position of the school system is illustrated by
the fact that the school district mill levy had been near the highest

in the state within the five years prior to the start of the DEP program.
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A new junior-senior high school building was opened in the fall of
1975." Even though the tax rate had been high, the patrons of the
school district had voted themselves an even higher tax rate in order
to provide a better facility for students.

In the 1976-1977 school year, the school system had two school
buildings, with one housing the grades from kindergarten to sixth grade.
The junior-senior high school building contained the grades seven
to twelve. Four full-time administrators served the district. The
superintendent and high school principal were in the second year of
tenure within the district. The elementary principal had served as
a teacher in the district prior to becoming the principal seven years
previously. Ar administrative assistant, who was in his third year in
the district, served as high school assistant principal and activities
director.

In 1977, when the program reported in this study was begun,
the district employed forty-five professional teachers. The years
of experience in the system and the amount of education of the forty-
five employees are shown in Table 1.

The elementary school used a traditional self-contained
classroom structure, with two classes per grade level. Resource
teachers provided support for a classroom teacher in the areas of
physical education, music, reading, special education, and Tibrary.
Some grouping and movement of students between teachers of the same
grade level were used to help students work at their ability level.

Traditional parent-teacher conferences were held at the end of the
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first and third quarters to discuss the problems and progress of the

students.

TABLE 1

Years of Experience in the System and the Amount
of Education of Teachers in the District

Number
Years of Teaching Experience
1 5
2 1
3 2
4 4
5 4
6 9
7 8
8 5
9 0
10 2
10+ 5
Amount of Formal Education
Bachelor's degree 10
Bachelor's degree plus 9 hours
graduate credit 14
Bachelor's degree plus 18 hours
graduate credit 9
Bachelor's degree plus 27 hours
graduate credit 3
Master's degree 9




18

The junior-senior high school buiiding was organized around
a department structure. A comprehensive set of course offerings
provided students the opportunity to take a variety of classes,
ranging from college preparation to vocational classes. Because
a large percentage of students did not continue their formal educa-
tion after the completion of the high school diploma, an attempt had
been made to expand the vocational offerings to high school students
and to junior high students when the new building was occupied in
the fall of 1975. A list of the course offerings is presented in
Appendix B.

The junior-senior high school day was organized in the tradi-
tional format of a seven-period day, with students attending six
classes and one study hall. One and one-half full-time equivalency
staff members served in a counselor role for junior high and senior
high students. Very little formal written coordination and articula-
tion of the curriculum on a district-wide basis was in existence
during the 1976-77 school year. An attempt was made on a building
level to informally communicate between teachers within the same
grade level and successive grade levels about curriculum concerns.
Within the same department a 1imited amount of coordination occurred
among teachers.

The concerns of the staff and parents of the school district

in this study reflected similar concerns of other school districts
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across the nation. The results of a survey of community priorities
js provided in Appendix A. Many members of the staff and community
wanted a strongér emphasis placed on discipline and students learning
"basics." Concern was expressed over scandardized achievement test
scores that were consistently below the national average and seemed to
be declining each year. Many people expressed a concern that students
were graduating who did not know what they wanted to do in the future.
Many students were going to college, training programs, or Jobs after
graduation only to find out that they had taken the wrong courses when
in school. Some parents and teachers were frustrated with the tradi-
tional approach of the school system and wanted enrichment opportunities
to challenge gifted students and to develop creative talents of all
students. Students and parents were of the opinion that there was a
need to jmprove student-teacher relationships and school-home communica-
tion.

With these thoughts and concerns in mind, some of the faculty
and administration gathered at the home of the superintendent to
discuss methods to help meet the needs of the students in the school
system more effectively. After many sessions, a plan emerged to develop
a process by which the student, parent, and teacher could plan and
jmplement the student's education together.

A management team was established, and the members started to
meet on a weekly basis in the spring of the 1976-1977 school year.
The members of the management team were orginally appointed by the

administration and were basically the same members who had met at the
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superintendent's home earlier. The group decided to expand so that
an elementary teacher also was included on the team. When the noti-
fication was gfven that funds were available, a person was hired to
serve on a half-time basis as coordinator for the program.

The members of the management team, at the time the study was
conducted, were asked to respond to a 1ist of assumptions that had
been compiled from the program records. From their comments, the
following 1ist of assumptions was developed about the beliefs held by
the members of the management team when the DEP program was started:

1. Each person is an individual with unique, identitiable
talents and abilities.

2. Each person has a learning style that is best for that
individual.

3. Parents, teachers, and students all have information that
should be considered in planning the education of the
individual student.

4. A person performs better when that person has a clearly-
defined goal.

5. A person performs better when the person has a definite
plan of the steps needed to reach that goal.

6. A1l the development of a child does not take place in
the classroom.

7. Learning is enhanced when there is a positive, personal
relationship between a learner and a teacher who helps
establish goals and meniteors the progress of the learner.

8. People who are affected by decisions should have the
opportunity to provide input into those decisions.

9. 1If parents and students are mutually involved in
developing educational plans, they will be committed
to implementing those plans.
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10. Building on the strengths of a person is more effective
than trying to emphasize weaknesses. People learn from
experiencing success.

11. When parents, teachers, and students share information
and use the same information, they will make the most
appropriate decisions for the student.

12. Teachers must be part of the decision-making process
to bring about change effectively in a school system.

13. Inservice training and extra time should be provided for
teachers if their role in a school system is to change.

14. Students who are involved in developing and implementing
individual educational plans will achieve greater academic
success, will Tike school better, and will improve their
self-concept.

15. Parents who are involved in developing and- implementing
individual educational pians will be more positive about
school than parents who are not involved.

16. Evaluation of the learning process is an ongoing task
and is essential for the effective education of a
student.

After the 1ist of assumptions was developed, the members of .
the management team were asked in an interview to comment on which
assumptions they considered to be the most important or to most
clearly reflect the true feelings of the management team. Each member
of the management team responded by naming three or four of the
assumptions on the 1ist. Each of the sixteen assumptions was mentioned
by at least one management team member as being very important, with
the exception of assumption number sixteen about evaluation being
part of the learning process. Assumption number one had the greatest

response with five members stressing a belief in student individuality.

Assumptions numbers eight and ten were the next most frequently mentioned
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items in the interviews of the management team members with three
members being of the opinion that involvement of people in decision-
making processeé and building on the strengths of people were two
important assumptions on the Tist.

The interviewed members of the management team were asked to
give their perceptions of the purpose of the program. Seven members
of the management team stated the purpose of the DEP program was to
help students learn, grow, and develop, with one member stressing
exposure to careers so students could make better career decisions.
One member described the purpose as a way to “get many people together
who have knowledge about a student and to provide direction as to where
that student is going." Another member said it was, "a process of
stimulating and challenging kids to grow, done by stimulating and
challenging teachers and parents." Several members commented that
students would do better in school if the students had input into their
own education and if they felt that someone in the school was concerned
about them.

It was agreed by the members of the management team that the
first year's attempt would have the greatest chance for success if
the program was based upon people who volunteered to be in the program.
A survey was first presented to teachers to see how many wculd be
interested in participating in the program. Fourteen teachers,
jncluding three who were members of the management team, agreed to
work with students who volunteered for participation. The next step

was to identify student and parent volunteers. Because the program was
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new and because the process was in the developmental stage, the de-
scription of the program was somewhat vague. A letter was sent to
all students and their parents or guardians. In response to this
letter, over sixty students and parents volunteered to be in the

program.

No One Knows What He Can Do Until He Tries . . .

Would you 1ike to participate in a brand-new idea? The
opportunity to join in planning your future throughout
your school career has arrived.

We want to involve you, the student, your parents, and
the teaching and administrative staff in learning how
to identify your goais in 1ife and how to achieve these
goals with an overall educational plan. This plan will
include what you and your parents feel will accomplish
your objectives for the future.

We at school are going to be flexible in our approach
to this new idea, and we hope you will be, too.

If you're interested in this adventure in self-knowledge,
talk it over with your folks or a teacher at school.

If you're ready for involvement, let us know by Thursday,
May 26. Complete an application form and return it to
the office in the Junior-Senior High building or to your
teacher in the Elementary School. Your parents will be
receiving a letter and an application form in the mail.

If you have any questions, contact any of the participating
staff members.

Through post hoc analysis, fifteen activities were identified and
included in the DEP program. Five of the activities have a direct
relationship for each student in the program. The other ten activi-
ties are support activities important to the overall operation of the
program. The five student-oriented activities are depicted in a
flow chart (see Figure 1). A description of all fifteen activities

follows.
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Students tested to identify characteristics. Al1l students in

the DEP program were tested at the beginning of the year. The tests
included achievement tests and attitude tests. Other information of
a social and personal nature was also collected. This included the
student's ability to relate to adults and peers, interest areas,
significant experiences, goals, self-concept, and areas of need. The
sources of this information included paper and pencil tests, student
interviews, observations of teacher and parent, as well as any
existing school data such as grades, attendance, and courses taken.

Individual student characteristics placed on profile. Informa-

tion from the student's records, from teacher observation, parent
observation, and directly from the student was compiled for each
student. This information was placed on a profile card to give a
picture of the student. Information on the profile card inciuded
academic achievement, attitudes, career goals, interests, special
needs, and learning styles. Information on the profile was cumulative
from year to year and was used for educational planning. Any informa-
tion which could be quantified was changed to a percentile score,
comparing the student to other students of the same age. Other informa-
tion was kept in anecdotal form. An example of a profile can be seen
in Figure 2.

Planning conference conducted. A teacher conducted a planning

conference with a student, the parents, and any other significant
person in the student's 1ife. At the conference, the student charac-

teristics were shared and verified. The student's progress toward
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reaching previous goals was noted. The student's 1c--- -ange goals
were listed, and a plan for short-term activities tc : reach the
goals was developed. Target dates and the person re:  sible for

the implementation were inciuded in the plan. A1l participants

signed the plan, agreeing to work toward completion of the stated
activities. Two formal conferences were scheduled each year with
informal conferences scheduled as needed. The plan itself orginally
took many different formats. In the very beginning, each teacher
wrote the plan out in any form that seemed the most helpful. One
sample of such a plan is provided in Figure 3. This is a composite plan
with the names changed from the original plan. Two other formats

for the plan are shown in Figures 4 and 5. These plans were developed
by the management team from teacher suggestions. Aftér plans were
reviewed, there were usually suggestions of how to improve the format
of the plan to make it more efficient and more usable.

Planned activities implemented. The teacher, student, and parent

each took part of the responsibility for implementing the plan which
was developed according to student needs. The type of activity varied
greatly depending upon the goals and interests of the student and also
on the creativity and commitment of the members of the group. Some
examples of activities included holding a discussion with a counselor
about the requirements to get into a specific college, visiting an
airline pilot at an airport, working with a parent on making a weather
vane, writing a college football coach for information, attending an

upper level class for special academic help, or arranging for a






