CHAPTER V
JUNIOR HIGH SCHOOL VISITS

Six junior high schools were selected for visitations
to confirm and supplement data obtained from the two ques-
tionnaires, One Junior high school that engaged in social
studies grouping and one junilor high thét did not engage
in social studies grouping were visited in each of the fol-
lowing enrollment classifications: (1) 1,000 or more
pupils, (2) from 500 to 1,000 pupils, and (3) 500 or less
pupils,

Four of the schools were located in large metropolitan
cities or suburbs, Two schools, one practicing grouping and
one a non-gfouped school, were representative of small com-
munities with a predominantly rural background.

The six principals of the junior high schools were
interviewed by the writer., Seven teachers of grouped social
studies classes and seven teachers of non-grouped social
studies classes were also interviewed. Six teachers, three
from schools practicing grouping and three from non-grouping
schools, were in the enrollment classification of 1,000 or
more pupils. Four teachers, two from grouped clésses and
two from non-grouped classes, were interviewed as repre-
sentative of schools enrolling from 500 to 1,000 pupils.

Four teachers, two from grouped classes and two from non-grouped
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classes, were also contacted in schools enrolling 500 pupils

or less,
THE PURPOSE OF SCHOOL VISITATIONS

Selected schools were visited to confirm and supple-
ment data gathered from administrator and teacher question-
nalres, Principals were interviewed to obtain additional
information about the schools and the administrative provi-
sions for individual differences., Soclal studies teachers
of all ability levels in grouped classes and non-grouped |
classes were also interviewed. This was done to obtain in-
formation about their ciassroom instructional practices,
Specific questlons were asked of social studies teachers in
the areas of (1) objectives or goals, (2) class organization,
(3) methods, (4) materials, (5) evaluation, (6) skills, (7)
content, (8) group and individual activities, (9) audio visual
materials and equipment, and (10) suggestions. Teachers
instructing grouped classes were also asked to indicate in
what ways they provided differentiation for other abllity
levels they instructed.

SCHOOLS PRACTICING GROUPING IN
THE SOCIAL STUDIES

Enrollment over 1,000 pupils., Of the junior high:8Schools

that practiced grouping in the social studlies, the one en-
rolling over 1,000 pupils was located in a large metropolitan
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city. The school enrolled 1,175 puplls and according to
the principal, was one of the first junior high schools west
of the Mississippi River (established in 1917). Grouping was
introduced in this school about 1938 and has been used since
that time. The school serves a soclo-economlc cross sectlon
and was located in an older section of the city. A number
of ethnic groups were represented in the student body with
about ten per cent being mexican and about six per cent negro.
| Puplls were assigned to the groups by the counselqrs
with reading scores and teacher recommendations being the
two main criteria used. Grouping was accomplished subject
by subject and provisions were employed for the transfer of
misplaced students.

The principal expressed concern over the high faculty
turnover which seemed to occur each year with about one-third
of the staff leaving, He indlcated a number of these were
young women leaving due to pregnancy and men wishing to move
into high school teaching.

In this school, social studies grouping was used only
in the seventh and eighth grade classes with the ninth grade

civics pupils placed in non-grouped classes,

Enrollment between 500 and 1,000 pupils. The junior

high school visited that practiced social studies grouping
and enrolled between 500 and 1,000 pupills was located in the
suburbs of a large metropolitan city. This school enrolling
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980 pupiis was part of a county wide system.

The bullding was formerly a senlor high school which
was converted into a Junior high school when a new high
school bullding was constructed in 1960, Several new wings
had been added to the existing bullding to accommodate the
Junior high school program,

The principél and asslistant principal were both new
to the school and neither had previous administrative experi-
ence, Pupils were assigned to the various ability groups
by the guldance counselors, Teachers were asked to recom-
mend pupils for the various ability levels, Once the group
was established, the pupils were placed in that ability
level for all grouped classes regardless of the subject
discipline,

‘The school was predominantly Caucasian with about
ten per cent being of Spanish American background. Only
three negroes attended this school, The area the school
served was basically middle or upper middle class with both -
white and blue collar workers, Many of the parents held
aspirations of college for their chilldren according to the
principal.

It was indicated that a problem of attitude prevailed
among some of the students., One teacher commented, "the
pupils are quite 11l mannered and display little respect,”
The building was illegally entered six times during the school
year. There also appeared to be a problem of maintaining a
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stable faculty since about one-third of the staff leave

each year,

Enrollment of 500 or fewer pupils. The junior high

school engaging in social studies grouping which enrolled
500 or fewer pupils was located in a small rural community.
This junlor high school with 383 pupils inherited its present
building when a new senior high school was constructed
several years ago. This school grouped in the areas of math,
seience, English and social studies, Teacher recommenda-

| tions, previous school grades and standardized tests were
used for placeﬁent of pupils into four abllity levels, The
principal indicated that, many times, placement in math and
English was the determining factor in the pupils social
studies placement., Track grouping was used wilth the pupills
remaining in the same ability groups for all classes rather
than subject by subject.

The principal was a former teacher in this Junior
high school and became an administrator when the Junior high
school moved into the old senior high building, According
to the principal, the teachers were highly enthusiastic about
the grouping program and definitely preferred it over
heterogeneous groups.

Several minor problems were indicated by the principal
relating to the grouping program. The junior high school
shared several teachers with the senior high school which
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complicated scheduling. Also, some parents with high
expectations of their children put pressure on pupils to
reach the top group. The school library was also woefully
inadequate as it contained only about one volume for each
pupil in the school., However, it must be noted that each
classroom andudepartment had a number of supplementary
textbooks and materials which they could use,

There also abﬁeared to be a problem of teacher turn-
over since eight out of the seventeen faculty members were
leaving at the end of the school year. The principal indi-
cated that the school system had gone to a form of merit pay

for next year and a number of teachers were leaving for this

reason.

SCHOOLS VISITED THAT DID NOT PRACTICE
GROUPING IN THE SOCIAL STUDIES

Enrollment over 1,000 pupils. The junior high school

visited enrolling over 1,000 pupils that did not group in
the soclal studies was located in a suburb of a large metro-
poiitanxcity. This junior high school enrolled 1,487 pupils,
The school served an area that would be classified as middle
or upper middle class, The majority of the people commuted
to the nearby city to work, About seventy-five per cent of
these youngsters who graduate from high school start to
college according to the principal.

The school did group for the top pupills in math and
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science in grades eight and nine, The principal was against
grouping as he felt it was an artificial situation. He also
stated, "you couldn't really rely on the sixth grade téachers
recommendation if you had grouping." The principal also
reported that grouping wasn't effective as you couldn't find
strong teachers to instruct the various groups and it created
manj problems of pressure from parents. Another problem he
envisioned was the difficulty in scheduling pupils and
classes, He indicated flexibility in both scheduling and
transfer of misplaced pupils was hard to attain with group-
ing. The principal also reported that the social studles

was one place where pupils of all abilities should work
together, He also indicated that you really didn't gain in
teaching and that the learning situation was not necessarily

enhanced by grouping.

Enrollment between 500 and 1,000 pupils. The school

visited that did not practice grouping in the social studles
and enrolled between 500 and 1,000 pupils was located in a
county wide system bordering a large metropolitan city. The
- junior high school enrolled 890 puplls.

It appeared to the writer that this school has
developed a unique program to meet the individual needs of
pupils that seemed to exceed other attempts reported in the
questionnaire or visitations., Not only had this school been

able to introduce and implement this unique program, but the
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system had also developed a summer in-service program to
train teachers in the district to teach in simllar situations.
This school which opened in a new building in 1961
has combined the flexibility of modular scheduling and team
teaching to provide a highly flexible approach to insftruc-
tion. The school district (originally funded by a Ford
Foundation grant) was one of the early leaders in the experi-
ment of staff utilizatlon.
The key to the program in this school appeared to be
a philoéophy which stressed "process goals"” instead of tra-
ditional "content goéls." One distinct advantage of this
arrangement seemed to be the flexibility which allowed
teachers to coordinate thelr efforts and to provide artlicula-
tion not only in specific disciplines but also in related
disciplineé. Another advantage of the approach in thls school
was the mobility of pupils who could be moved from one group
to another and still be identifled with the same teachers,

Enrollment of 500 or fewer pupils. The Junior high

school visited that did not group in social studies and en-
rolled less than 500 puplls was located in a rural area.
This junior high school enrolled 305 pupils. The principal
indicated that the communlty was comprised of middle class
people primarily. A number of the pupils were from farm
families as there was limited industry in the community.
The city also contained a small 1iberal arts college which
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the principal felt contributed greatly to the community and
school.

Grouping was practiced several &ears ago 1n the social
studies according to the principal but was dropped at the
request of the teachers, Grouping in other academic areas
has also been dropped at the request of the teachers accord-
ing to the principal. The principal was a former teacher in
the school at the time when grouping was abandoned, and he
agreed with the faculty that gﬁouping was not popular in
this school, He gave several reasons for this bellef., The
school enrollment was too small which resulted in scheduling
and transfer problems, In add;tion, there were ’insufficient
books and méterials to accommodate the necessary differentia-
tion between various ability levels, He also reported that
staff members were not specifically trained to teach various
levels, These reasons combined with the belief of the faculty
that they could do a better Job of instructing in a non-
grouped situation led the school to abandon the grouping pro-

gram,

INTERVIEWS OF TEACHERS IN GROUPED .
SOCIAL STUDIES CLASSES )

Teacher information. Of the seven teachers inter-

viewed, two were first year teachers, two had four years of
experience, one seven years, one eight years, and one fourteen

years of experience teaching social studies, Six of the
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teachers held a Bachelor's degrge and one held a Master's
degree, All seven teachers indicated they taught more than
one abllity level in the soclal studies, Two teachers were
soclal studies department chairmen. Two of the seven
teachers held no membershilp in professional organizations
and one of the teachers held membership in the National
Council for the Social.Studies.

Goals or objectives of grouped soclal studles classes.

Five of the seven teachers interviewed indicated they used

the same baslc goals or objectives for all ability levels they
instructed., One teacher reported stressing more creatlve
thinking for upper ability groups with more independent pupil
work while lower group pupils needed to develop good citizen-
ship, Another teacher felt the lower group pupilé needed

more teacher directlon and should be taught to work together
as good cltizens while average and upper group puplls should
develop problem solving,

Goals or objectives indicated by teachers were to
understand the world in which we 1ive; understand our American
heritage, learn to distinguish fact from opinion, understand
general concepts, becoming a good citizen and pupils learning
to work on their own. One teacher reported, "I stress
general concepts and not specific facts although the adminis-
tration thinks you should just cover the book." Another
teacher stated, "I just talk to the lower ability pupils.

They want someone to talk to and historyimay go by the wayside,
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I talk about problems they have., These pupils have been
yelled at all day and they appreciate just being talked to."

Responses of the teachers interviewed indicated that
a number of different goals or objectives are stressed by
social studies teachers, However, most teachers have the
same goals or objectives in mind for all ability levels they
teach.

Organization used by teachers of grouped classes,

Units were employed as the basic organizational approach by
all seven teachers. Five teachers indicated that they did
not rigidly adhere to the suggested units which the school
system supplied through a curriculum gulde, Instead, they
preferred to make variations and adjustments to fif their
individual classes. Five teachers also indicated they used
some problem solving and toplcal approaches for thelr better
pupils. Three teachers reported that they stressed more
chronology ﬁith their lower abllity groups.

From the responses given, it would appear that teachers
Mwere using many of the same organizational approaches for
all ability levels, The only apparent differences seemed
to be in the methods, detail, depth, and amount of material

covered,

Methods used by teachers of grouped classes, Teachers

indicated they used discussion as the basic classroom method
for all ability levels. Formal lecture was used sparingly
and especially so for the lower abllity levels, Teachers of
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average and upper abllity groups reported they used some
independent study and project work while teachers of lower
ability groups used more in-class group work. All seven
teachers indicated that it was important to use a ﬁore
teacher directed approach with lower ability groups., As the
ability level increased, the methods became more conduclve
to pupll centered activities rather than teacher centered,
Teachers of upper ability groups indicated they liked to use
independent study wlth these pupils, One teacher of average
abllity classes indicated he experienced more difficulty in
this level than in any other. He stated, "I have a motiva-
tional problem with average puplls and they are harder to
handle, I belleve average kids feel they are in a situation
like back in grade school with some at the top and some at
the bottom, I don't think they know they are grouped
necessarily,”

A teacher of lower ability pupils stated, "some pupils
are in this group because of their citizenship and they do
have the ability." Another pointed out, "lower groups need
more teacher direction and the pupils must always have some-
thing in front of them." Still another teacher reported,
"Jower groups must be told more with more teacher guidance...
We read in class together and discuss, I also use study
sheets for these pupils.” A teacher of lower ability groups
stated, "I really don't vary what I do so much as by the way
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I go about it., I guide the lower ability pupils into some-
thing, Sometimes I make smaller groups with a leader.”
Materials used by teachers of grouped classes. Six

of the seven teachers reported using the same textbook for
all ability levels they taught. The other teacher indicated
using a variety of paperbacks instead of a conventional text-
book. However, the same paperbacks were used for all ablility
levels, Several teachers indicated they used paperbacks and
pamphlets as supplementary materlials, One teacher reported,
"I reproduce materials as the district won't buy paperbacks
as they are afraid they won't last." Another teacher stated,
"I have a difficult fime with textbooks as there are not
enough copies so each individual pupil can have one, Instead
all books must remain in the classroom as other pupils also
use the same books." Five of the seven teachers indicated
they had few materials or reference books avallable in their
classrooms. Four of the teachers reported using current
event papers or magazines while one teacher stated, "I don't
believe in current event papers.,” One teacher indicated she
had more supplementary materials and books in her room than
did the library.

From the responses given, it would appear that about
the same materials are used for all ability levels with dif-
ferences of depth, difficulty, and amount being used to
provide differentiation, As one teacher put it, "I uée about

the same materials for all ability levels but I water it down
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for lower ability pupils and give them more things to do
instead of letting them dlg it out for themselves like
better pupils do." This statement would seem to describe
what teachers of grouped classes are doing in the use of
materials,

Evaluation of pupils by teachers of grouped classes.

Teachers reported that upper and average abllity groups were
evaluated by objective and essay tests primarily. Lower
ability groups were evaluated on objectlve tests, oral par-
.ticipation, subjective evaluation, and effort, As the ability
of the pupil Increased, more emphasis was placed on essay
questions and developing organization and expression, Three
teachers reported they gave the same tests for all ability
groups but expected less from average and lower abllity
pupils, Teachers generally indicated that they didn't fall
puplls in lower ability groups if they did the best they
could, These teachers indicated they often read test ques-
tions to lower ability pupils since they had such a definite
-reading problem.

From the responses given by the teachers, 1t would seem
that many of the same evaluation techniques are used for all
ability levels, However, essay questions or problem solving
questions were generally used only with average and upper
ability pupils. Also, teachers were quick to point out that
they gave fewer tests to lower ability groups, expected less,

and placed more emphasis on subjective evaluation and oral
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responses with these pupils. Teachers in two schools
visited reported that it was recommended by the administra-
tion that‘Specific grades should be assigned to pupils in
each ability group. However, the teachers indicated that this
was not enforced and they had glven other than the recommended
grades for all ability levels.,

Social studies skills stressed by teachers of grouped

classes, The teaching of critical thinking or logical
reasoning was reported by all seven teachers as skillls they
worked to attain., Communication skills, human relations,
and being a good citizen were also reported as being im-
portant in the social studies, Two basle patterns were
reported by teachers as they stressed more critical thinking
for upper ability levels and being a good clitizen for lower
ability groups. Teachérs of lower ability levels also indi-
cated that these pupils had distinct reading problems and
much time was devoted to reading in class, Six.of the seven
teachers interviewed reported they felt the same social studles
skills were important for all pupils. However, they did
qualify this by indicating that the degree of sophistication
in developing these skills distinctly differed between
ability levels,

Content used by teachers of grouped classes, The

content used by teachers was basically the same for all
ability levels, All seven teachers indicated they used about

the same content for all ability levels but varied the amount
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of teacher direction, amount of content, and depth it was
covered to accompany specific abllity levels, There
appeared to be much confuslon among the teachers as to what
content actually was, Many teachers spoke of content in
terms of methods or organization.

From the responses given, 1t would seem that the same
basic content was used for pupils of various ability levels,
However, some attempts were being made to vary methods and
materials in presenting this content for different ability
levels,

Group and individual activities used by teachers of

grouped classes. The teachers reported they used more

independent study, individual reports and papers, and more
in-depth study for upper ability pupils. The average abllity
pupils were also given individual independent study accord-
ing to the teachers while lower ability puplls were exposed
td more in-class group work and projects., Only one teacher
reported using the same group and individual activities for
all abllity levels taught. Interestingly, teachers of all
ability levels indicated they had experienced little success
in using panels or debates with their pupils.

Responses given by the teachers indicated that as the
ability of the groups increased, less teacher direction was
given and more emphasis was placed on individual work by the
pupils. The group and indlvidual activities used by puplls

in lower ability classes were much simpler and less detalled.
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It would appear that the teachers interviewed did make spe-

cific attempts to differentiate in the types of group and

individual activities they used for varlous ability levels,
Audio visual materials and equipment used by

teachers of grouped classes. Films were used extensively

by all seven teachers for all abllity levels., Six teachers
indicated they also used filmstrips for all abllity groups
they taught. The other teacher remarked, "kids don't like
filmstrips, so I don't use them," Four teachers reported
they experienced problems in getting films and filmstrips
when they would be most appropriate to fhe material covered,
Six of the teachers also reported that pupils of all ability
levels saw the same films and filmstrips when they were
availlable., One teacher reported, "the lower groups get more
from audio visual materials so I use more of it for these
pupils,”

Responses giVen by the teachers interviewed would seem
to indicate that the same basic audio visual materials and
equipment were being used in soclal studles classes.

Suggestions for improving instructlon by teachers of

grouped classes., Four teachers indicated they felt more

careful placement of pupils in ablility levels and greater
flexibility in transfefring misplaced pupils would beneflt
the grouping program. Four teachers also indicated they felt
colleges should do more to prepare teachers to deal with

various ability levels. As one teacher stated, "college
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teachers in education always talk about individual differences
but never really tell you or show you how to teach them."
Four teachers reported they felt student teaching was the
most beneficlal éxperience they had in their teacher prepa-
ration program, |

| All seven teachers indicated they were happy with
grouping and would not go back to teaching heterogeneous
groups if they had a choice, As one teacher put it, "I am
all for grouping and I have taught both grouped and non-grouped
social studles classes; I wouldn't go back to non-grouped
classes if I had a choice.”

INTERVIEWS OF TEACHERS IN NON-GROUPED
SOCIAL STUDIES CLASSES

Teacher information. Of the seven teachers inter-

viewed, one had two years of teaching experience in the soclal
studies, two had four years of experience, one six years, one
thirteen years, one fifteen years, and oné twenty years of
experience teaching social studies. Six of the teachers held
a Bachelor's degree and one had obtained a Master's degree.
One teacher was a former elementary school teacher and another
had withdrawn from teaching for a period of time to work with
scouting. All seven teachers were members of at least three
professional organization. Two were members of the National

Council of the Social Studiles.



179

Goals or objectives of non-grouped social studies

classes, Flve of the teachers lndicated there appeared to
te some confusion in their social studies departments as to
goals and objectives, In contrast, the two teachers who |
taught at the school involved in flexible scheduling and
team teaching had definite clear concise objectives defined.
Most of‘the teachers stated goals or objectlives of under-
standing general conéepts, appreciation of our country and
its heritage, being good citizens, and developing logilcal
reasoning, The teachers involved in team teaching stated,
"this may sound like a pious hope but our goal i1s to find
where each pupil is and take him at that point and make him’
as productive as possible,” .

It would appear, with the exception of the two teachers
involved in team teaching, that social studies téachers of
non-grouped classes were not certain as to what their specific
goals or objectives were,

Organization used by teachers of non-grouped classes,

The predominant organizational approach reported by all seven
teachers of non-grouped classes was the use of units. Five
teachers indicated they were supplied with a curriculum guide
that suggested units. However, they replied that they pre- |
ferred to make revisions and adaptations of the units to fit
their individual classes. Problem solving, toples, and
chronological approaches were also frequently mentioned by

teachers. Two of the teachers indicated that they liked to
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involve the puplls in logical or rational reasoning and
thinking.

It would appear from the data furnished by the teachers
that the same basic organizational approaches were employed
for all pupils, Five teachers did report that they made
attempts to adapt the methods and amount of material covered
to the pupils abilities,

Methods used by teachers of non-grouped classes. All

seven teachers indicated using discussion as thelr basic
method, Three reported using some informal lecture of a brief
nature, All seven teachers indicated they used group and
individual reports or actlivities as methods of Individualiz-
ing instruction. One teacher stated, "I explain more
thoroughly for slower pupils, This probably bores others

but it is the only way I know how." Another teacher reported,
"T use a spelling list and give a lot of art work and drawing
for slower pupils.," Another indicated, "I give problems to
answer and talk about them in class., I give the same assign-
ments for all pupils.” One stated, "I give the same basic
assignments to all pupils but I expect less from thg poorer
pupils.” Still another teacher replied, "I try to think what
I can do to interest slow learnmers." Two teachers indicated
they used a great deal of independent study or seminars for
the better pﬁpils and provided more structured assignments
for slower pupils, For example, they never have homework but

do the work in groups or individually in class where it can
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be handed in and checked immediately. This way it can be
handed back if it is wrong and the pupils can find the cor-
rect answers,

From the responses given, it would seem that teachers
were aware of various ability levels in thelr classes and had
made a few attempts to meet these differences, However, the
successfulness of these methods probably leaves much to be
desired,

Material used by teachers of non-grouped classes, All

seven teachers reported using a basic textbook, Five of the
teachers also indicated that the textbooks were written at

the same ability level, Three of the teachers indicated they
made much use of paperback materials, All seven teachers
reported using supplementary textbooks and materlals for their
classes, Four of the teachers revealed that they made refef-
ences in class discussion to other books or materials. Four
teachers also reported using current event papers or maga-
zines in their socilal studies classes,

Five teachers indicated a lack of materials in their
specific classrooms and three indlcated their school library
did nbt provide books for various ability levels., One
teacher reported, "we have a shortage of supplementary or
reference books in our room so I must assign individual
topics and the pupils check out books and take them home, "
Another stated, "I make references to other books and use

the room encyclopedias very much. The good pupils do bring
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in much outside material on their own." One teacher replied,
"I use a few supplementary texts and materials. However,
extra work is not looked upon favorably by pupils as they
feel why should I do it when no one else 1s doing it.," Two
teachers remarked that not only did they have an adequate
supply of books and materials but also the school library
was outstanding.

Evaluation used by teachers of non-grouped classes.

Five teachers reported using the same basic tests for all
pupils, However, three qualified their answers by stating,
"I grade the top pupils harder and expect less of the
'slower pupils.” One teacher reported, "I give all pupils

the same tests, I must admit I gilve grades by what the pupil
does in relation to ability. I use muich teacher judgment,"”

All seven teachers used objective and essay tests as
their basic means of measurement, One teacher reported using
a standardized test., Written work in the form of reports,
book reviews and answering study guide questions were reported
by all seven teachers also, One teacher pointed out she
stressed a great deal of creative writing in her classes,

The two teachers instructing in team teaching reported
they structured their tests on different levels covering the
same general areas but with more of a process centered
abproach. For example, better pupils have thought provoking
questions while the poorer puplls have questions where they

have to refer to the atlas, encyclopedia and other sources
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to get the answer, They quickly pointed out this was most
beneficial as the papers were evaluated at the end of the
period rather than wailting three or four weeks after a test
to find out how well the puplls did, In their opinion, this
was a distinet advantage of the team teaching approach com-
bined with flexible scheduling. These two teachers also
indicated they used much pupll self-evaluation in their
independent study projects.,

Social studles skills stressed by feachers of non-

grouped classes. Critical thinking, communication skills,

appreclation of our country, and human relations were all
stressed by the teachers, Five of the teachers indicated
they stresséd the same basic skills for all pupils. They
did indicate however, that they made attempts to vary their
methods in developing these skills. One teacher summarized
the problem that most of the teachers were facing by comment-
1hg, "I try to vary my approach by using a word list at the
end of the chapter and drilling on vocabulary list but it is
boring to better pupils,"

Two teachers stressed that they placed a great deal
of emphasis on process goals or skills in their classes,
The teachers were involved in the teaching team and indi-
cated the team outlined and evaluated specific process goals
or skills each week., The writer had an opportunity to read
reports from these meetings and it was evlident that the
careful planning resulted in coordinated efforts to attaln
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these skills,

From the teachers responses, 1t would appear that only
the two-teachers involved in the team teaching were going
beyond the traditional approach of stressing the same basic
skills for all puplls. The other five teachers were making
few variations 1n developing soclal studles skills according
to pupil's abilities,

~ Content used by teachers of non-grouped classes.

Five of the teachers reported using about the same baslc
content for all puplls but varying the depth of it for
individual pupils. There appeared to be a great deal of
confusion in the minds of most of the teachers as to what
content they actually used. Three of the teachers indicated
they used units from the schools curriculum guide or outline,
When asked to explain any adjustments they made in content to
puplls abilities, teachers generally indlcated they made
differences in explanations, depth and expectatlons, One
teacher summarized what appeared to be the feelings of the
teachers when he reported, "I use the same content for all
pupils but I water it down for slower pupils and enrich it
for the better sfudents."

Once again, the two teachers involved in team teach-
ing reported that emphasis in their school was first placed
on proceés goals and then on content. After examining coples
of their semester outlines and lesson plans, the writer felt

they did an exceptional job in planning, implementing, and
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evaluating content for thelr classes,

Group and individual activities used by teachers of

non-grouped classes, All of the teachers interviewed indi-

cated they used group and 1nd1vidual activities of one type
or another, These ranged from small group activities to
reports, research, projects and independent study. Five of
the teachers reported using panels and debates but the pupils
did not react very favorably to them. Examples of projects
used by these teachers were: a group project on investing
play money on the stock market, a dramatizatlon of a United
Nations Genera1>Assembly session, and role playing important
events or persons, From the responses given by the teachers,
a majority of them were using the same group and individual
activities for all pupils, It was indicated however, that
they believed individual projects, papers and research were
some of the best ways of providing for individual pupil's
abilitles,

Five teachers indicated they liked to form small
groups within their classes, One teacher reported, "I have
found that pupils tend to group themselves and leaders
emerge naturally." Another stated, "I don't use much group
work as I have found that pupils tend to seek their own
level and don't mix themselves very well,"

Once again the teachers who were a part of team teach-
ing appeared to be making attempts to provide for individual
differences. They both reported breaking the class into
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small groups by ability for specific group work. One teacher
reported of a seminar on taxes, using a:.resource speclalist,
and the other teacher told of a seventh grade independent
study in geography. In the geography project, the teaching
team selected 100 better pupils who had a C+'or above grade
average for a four week independent study project. Much
teacher and pupil planning went into this project as evi-
denced by the plans viewed by the writer. Self pacing was
used by the pupils and the teachers evaluated each pupils
progress daily., Once a week the puplls met as a group with

a leader and recorder., Each week the pupils wrote a selfl
evaluation on their progress, At the end of the four weeks,
each pupil reported to the entire group on their specific
project, Discusslorswere held after each report with all
pupils entering in and the teacher acting only as a consultant,
The pupils were each asked to write a final evaluation of

the independent study project. Almost without exception,

the pupils reported they enjoyed the experience and loved

the self motivation and independence according to the teacher,
After examining some of these pupil reports, the writer was
guite impressed with the level of sophistication displayed

by the pupils in describing their project and evaluating the
independent study. The wrilter selected two of these pupil
evaluation reports for inclusion in this study since they

so adequately state the pupil's feelings. The first report
was written by a seventh grade girl who participated in this

project.
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First, I would like to say I really appreciate the
time given me for this independent study. For the
first time in my life I actually enjoyed making an
outline, I was thrilled to have such a collection
of information and books at my fingertips because
good geography books are so difficult to find,
Getting together with the class and belng able to
discover the outline really aroused my interest in
France, Everyone had so much to contribute I could
have listened for hours. Working without the usual
amount of teacher guildance agreed with me greatly.
I like to work on my own gathering my own informa-
tion, without having to keep up with my classmates,
Miss ... led us with just enough drive to keep us
enthusiastic, To me a good teacher is the most im-
portant factor in learning,

Making an in-depth report was the best part of the
independent study as far as I was concerned. I
learned many new facts on Degas and Renoi¥. I en-

.joyed research work on these two artists. Also, I

got a wealth of information from my classmates'
reports from the very varied subject range. One
thing I liked and appreciated was that the
atmosphere was informal, so giving a report was not
as hard as usual. I wish more teachers would latch
onto being more informal as it would help every-
thing quite a bit. On the whole, I really enjoyed
working in and with this group and I hope every
student will have a chance to work in this type of
group., I only wish they would use this independent
study as a regular way of teaching many of the sub-
Jects,

The following report was written by a seventh grade
who had participated in the ipdependent study project:

I think being in the independent study group while

we were studying the country of France was a real
challenge for myself and the other students who were
in the group. I think the students 1n the independent
study groups actually learned a great deal more about
France than the other groups. It was harder, much
harder, to look up the information for our own out-
line not in just one book but in many to find every-
thing we could. Thls was not as easy as listening

to a lecture by a teacher and copying information

of the book ané so forth to make an outline,
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I really enjoyed it and learned a lot at the same
time doing my independent study. I thought Miss ...
coming around each day writing down my progress
report kept me on my toes so I wouldn't fall be-
hind. I knew she would put it down if I was
slacking off, thank you Miss ... I thought getting
together all the group was good for I left out
somethings other students brought up. I also

think having a secretary and group teacher and a
different group leader each time was interesting
and helpful, One thing I thought I enjoyed and
learned a lot from was the informal discussion when
we all sat in a circle,*

Audio visual materlals and equipment used by teachers

of non-grouped classes, Films and filmstrips were used by

all seven teachers of non-grouped classes, However, four of
the teachers indicated they had experienced much difficulty
in scheduling films when they needed them., One teacher re-
ported she had over 3,000 colored slides from her many trips
around the world which she used extensively with her
geography classes,

Five teachers reported using the overhead projector
with extraordinary results and three teachers Indlcated they
used the opague projector. Records and tapes were used by
six of the teachers. Two teachers Indlcated they had access
to a television set which was used for special programs such

as the space launches.

Five teachers reported they used the same audio visual

¥ Permission granted by principal and teacher for inclusion
in this study.
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materials for all puplls or classes, Two reported they
attempted to vary the depth of the audio visual materials
they used according to the abilities of the pupils.

From the fesponses given, 1t would appear that many
of the same audio visual materials and equlpment are being
used for all pupils, Some attempt was made by a limited
number of teachers to vary the depth of these materials
according to individual abilities,

Suggestions for improving instruction by teachers of

non-grouped classes. Three teachers indicated they felt

teacher training institutions could do more to prepare

teachers to meet pupils individual needs, One teacher re-
marked, "there is a need to learn how to provide for indi-
vidual differences in colleges instead of Just hearing that
differences do exist." Another stated, "colleges should be
more practical instead of so theoretical in training teachers,"
"I always'hear about you need to provide for individual
differences in your classes but never how 1n education courses, "
reported another teacher. Three teachers indicated they

would like to try grouping in the junior high school soclal
studies., One a former elementarﬁ teacher stated, "when I
taught fourth grade, I did a lot of grouping in the class-
room. If provided with a lot of varied materials, I think

it would be good." She evidently did not realize it was

still posslble to establish groups in her classroom as a

means of meeting individual needs or abilitles, Another
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teacher replied, "I would like to try grouping as it is the
best way to meet individual needs I believe,”

Four teachers pointed out that more and better
materials for all levels of ability would be a great help
in their teaching. The two teachers involved in team teach-
ing suggested that all teachers need to spend more time in
planning "proces; goals" rather than "content goals" and
using a more pupil centered approach Instead of a traditional
teacher centered one,

The teachers were asked to summarize how they spe-
cifically instructed their classes to provide for individual
differences of pupils, Five of the teachers had a great deal
of difficulty in answering this question, These five after
a long thoughtful pause, replied with a variety of explana-
tions, For example, one stated, "you see, I know:that I am
not reaching all of the pupils," Another replied, "I some-
times feel I direct my work to better or lower pupils and

neglect the others, It 1s so easy to forget about the average
pupils." Still another reported, "I could use help or some
college courses in working with pupils of various abllities,

I also have a problem of not enough books or materlals to do

a great deal of individualization." Still another teacher
indicated, "not too much really. In class discussion I try
to get all pupils to make a contribution. I give more facts
for the slower pupils even if they can't generalize and

analyze," "I don't expect as much from slower pupils., I
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use a lot of art work for the slower pupils., I also indi-
vidualize by assigning papers and reports which pupils do .
at their own level and speed," reported another teacher,

Once again, the two teachers involved in team teach-
Ing appeared to be the only teachers in non-grouped schools
who made detailed planned attempts to individualize instruc-
tion. By establishing smallef groups, using the resource
center and independent study previously reported, the writer
felt they were making commendable efforts for individualiza-.
tion of instruction.

SUMMARY OF INTERVIEWS

The purpose of the visitations were to confirm and
supplement data obtained from the administrators and teacher
questionnaires, The information supplied from the question-
naires and the data gathered from the interviews were almost
identical., It would seem that responses from the question-
naires were accurate indicators of the grouping practices
and procedures as observed during the interviews,

The data gathered from the interviews would appear to
show that few significant discernible differences occurred
between teachers of grouped and non-grouped social studies
classes in goals, organization, methods, materlals, evalua-
tion, skills, content, group and individual activities and
audio visual activities, Of course there were some varla-

tions made by individual teachers but generally there were
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few significant differences,

If there was any noteworthy pattern that seemed to
appear from the interviews, it was that teachers of grouped
classes may be more consclous of the fact that they were
dealing with groups of'varying abllities, However, it must
also be pointed out that they were equally stymied as were
teachers of non-grouped classes in how to best meet these
differences,

The most interesting and revealing segment of the
interviews was the conversation and observation of the
flexible scheduling and team teaching program employed by one
of the non-grouped schools, This program was so thoroughly
organized that it appeared to stand above other attempts of
providing for individual differences. This school combined

many of the strengths of both grouped and non-grouped classes

to attaln their goal.



CHAPTER VI
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
I, RESTATEMENT OF THE PROBLEM

The purposes of this study were to examine the nature
of current grouping practices and procedures in the Jhnior
high school social studies classes, and to ascertain what,
if any, differences there were in the materials and instrucQ
tional approaches used in grouped and non-grouped ciasses.
Specifically, the objectives of this study were:

1, To ascertain the current curricular offerings in
the junior high school social studies program and the extent
to which different courses are provided for students of
various ability levels.

2. To determine the extent to which grouplng 1s prac-
ticed in the junior high school social studies and discover
the criteria used for placing students in grouped classes,

3. To ascertain teacher preparation and the criteria
used for assigning staff to grouped and non-grouped junior

high school social studies classes.

4, To discover if there were noticeable differences in
the content covered, the materials utilized, and the instruc-
tional approaches employed in grouped and non-grouped junior

high school social studles classes,

193
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5. To review and analyze the literature on grouping
to determine the chief advantages and disadvantages of group-
ing as cited by educatlonal leaders.

6. To determine what administrators and teachers
believe are the chief advantages and disadvantages of group-
ing for instructional purposes.

7. To discover what provisions respondents believe
will strengthen educational opportunities when grouping 1s

employed.
II, REVIEW OF PROCEDURES

The initlal step in the study was a thorough investl-
gation of the literature. Previous research studies were
reviewed to develop a comprehensive list of factors relative
to the desirability or undesirability of grouping practices
in the social studies curriculum at the junior high school
level, The findings from the literature also furnished the
basis for the design and construction of the administrators'
and teachers' questionnaires.

The junior high schools included in the study were
located in eight midwestern states: Colorado, Iowa, Kansas,
Minnesota, Missouri, Nebraska, South Dakota and Wyoming. A
total of 484 junior high schools organized on a 6-3-3 basis
were identified for inclusion in the initial phase of the
study.

Two sets of questionnaires were developed to gather
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data for the study. The flrst questionnaire was designed for
Jjunior high school administrators. The second questionnalre
was designed for teachers in both grouped and nor-grouped
soclal studies classes. |

The questionnaire used with the administrators sought
general information about each school, Included were items
to ascertain (1) the name and location, (2) the enrollments
by grades, (3) the curricular offerings by grades, (4) the
required and elective social studles courses, (5) the number
and designations of the various grouping levels used, (6)
the number of sections for each level, (7) the average class
size for each level, (8) the administrators evaluation of the
advantages and disadvantages of grouping, (9) the extent to
which block-time classes were used, (10) the administrative
problems assoclated with grouping, (11) the policy for assign-
ment of teachers, (12) the criteria employed for assigning
pupils to each ability level, (13) the names of teachers of
grouped and non-grouped classes, and (14) the schools'
willingness to participate further in the study. These
questionnaires were sent to 484 administrators in the elght
states. Three hundred and fifty schools or 72 per cent com-
pleted and returned the questionnaire.

The questionnaire designed for use with classroom
teachers of both grouped and non-grouped Jjunior high school
social studies classes were selected at random and solicited

the following information: (1) teacher preparation and
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experience, (2) basic organization or types of approaches
used, (3) specific methods employed, (%) materials and
resources used, (5) primary evaluation procedures, (6) pro-
visions for the development of soclal studies skills, (7)
the nature of emphasis on content, (8) group and individual
activities, (9) audio visual materials and equipment employed,
 (10) advantages and disadvantages of grouping, (11) comments
for improving grouping practices, and (12) in the case of
teachers of grouped classes, how they varied thelr instruc-
tional procedures for the different levels, Of the 280
teachers selected at random 171 or 61 per cent returned the
compléeted questionnaire,
In order to supplement and confirm the responses made

by the administrators and teachers on the questlonnalres,
the writer visited six selected junlor high schools, Varilous
sized junior high schools were included in the final phase
of the study. The schools vislited fell into three enrollment
classifications: (1) over 1,000 pupils, (2) from 500 to 1,000
pupils, and (3) under 500 pupils. A Jjunior high school
practicing grouping in the social studles and a junior high
school that did not practice grouping in the soclial studies
was selected in each of the enrollment classifications.

~ The findings of the study of grouping practices and
procedures in Junior high school soclial studies obtained
through the review of the literature, the administration of
two questionnaires, the visitations to six Junlor high schools,
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and the analysis of the collected data are summarized in

the followlng sections.
III, SUMMARY OF THE LITERATURE

The recognition that individuals differ in a number
of ways dates far back into the history of mankind, The
Greek philosophers were keenly aware of the existence of
individual differences. Prior to 1900, attempts to meet
individual differences centered around retardation and
acceleration of pupils. Grouping as a design for the improve-
ment of instruction was probably conceived around 1900 and
implemented through various plans to provide rapid promo-
tions. Early in the twentieth century emphasis was placed on
enrichment, laboratory plans, individual study, differentiated
assignments, and units of work which could be completed at
a different rate by each student.

Tn the 1920's and 1930's, educators were still seeking
new and better answers to the age old problem of adapting
instruction to individual needs, Increased school enrollments
and the availability of new measuring devices resulted in a
rather widespread trend, which saw various ability tests
used to determine ability groups. Unfortunately, few schools
differentiated the instruction or curriculum for the various
groups established by such tests,

Between the years 1935 and 1950, the research on

grouping apparently subsided. However, after 1950, grouping
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appeared to gain in popularity and many publicatlons devoted
more space and attention to this much discussed practice.

It would appear from an investigation of the research
studies that there is still considerable confusion about
the effectiveness of various grouping practices, It has not
been shown conclusively that grouping does or does not result
in a greater degree of academlc achievement, It would seem
that the results depend somewhat upon how the research was
organized and reported. Howevef, numerous studies have
pointed out the need for differentiation of content, methods,
and materials in order for grouping to be most effective.

The question of whether to group or not to group in
the social studies 1s apparently one to which no final answer
can be given, Again, the literature does not show conclusively
that grouping in the social studies does or does not result
in a greater degree of academic achievement. One can only
conclude from the literature that there are distinct ad-
vantages and disadvantages to grouping in the soclal studies,
Recommended practices were however reported for instructing
rapid learners, average learners, and slower learners in the
soclal studiles,

’ It would appear from the literature that there was a
definite trend toward increased use of grouping in the Junlor
high school. In recent years the Concant recommendations and
the pronouncement of the Educational Policies Commission have
apparently prompted more junior high schools to move in this
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direction, Other studies also support this conclusion.
Although the evidence i1s inconclusive and contradictory, and
the arguments over the alleged advantages and disadvantages
continue, the fact remains that there appears to be a trend
In this direction.

The literature did reveal a number of relatively new
proposals for increased individualization of Instruction.
Most of these proposals dealt with one or more of the follow-
ing: (1) rearrangement of the school organlzatlon and varla-
tions in class size, (2) changes in the instructlonal program
to insure more effective use of staff, time, and space, (3)
wider use of differentiated instructional materials and
modern technology, (4) curriculum modifications for the
various ability levels, (5) differentiation of assignments
and activities, and (6) reorganization of the graded struc-
ture into multigrade or nongraded arrangements.

A number of criteria and procedures were suggested for
use in gréuping of puplls. Some of the most frequently men-
tioned devices were: achievement test scores, aptitude tests,
intelligence tests,‘teacher recommendations, previous grades,
and reading ability. The schools that report the greatest
satisfaction with grouping seem to be increasingly more cog-
nizant of the many factors that can and probably should be
considered when forming groups.

The review of the literature did indicate that while
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grouping may have some limitations, 1t may be better to try
to reduce the range of abilitles rather than do nothing.

IV, SUMMARY OF FINDINGS

The major findings of thils investigation are as
follows:

(1) Approximately three-fourths of the schools included
in this study enrolled 501 or more puplils, This evidence was
consistent with other data about the size of schools organized
on a 6-3-3 basis.

(2) Sixty-eight per cent of the schools practiced some
form of grouping in the junior high school social studiles.

(3) More than three-fourths of the schools that engaged
in grouping in the social studies enrolled 500 or more
pupils. In contrast, 18 per cent of the schools enrolling
500 or fewer pupils employed grouping in the soclal studies,

(4) Grouping was practiced most extensively in grade
seven (96 per cent), was next most common in grade eight (93
per cent), and utilized least in grade nine (71 per cent).
Sixty-six per cent of the schools engaged in soclal studles
grouping employed this practice in all three grade levels,

(5) Block-time or multiple period classes for language
arts-social studies were most prevalent at the seventh grade
level with 39 per cent of the schools engaging in grouping
and 33 per cent of those schools having non-grouped classes

reporting its use, Twenty-two per cent of the schools
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practicing. grouping and 20 per cent of the schools with non-
grouped classes employed block time in grade eight., Only 6
per cent of the schools that grouped and 9 per cent of the
schools with non-grouped classes engaged in block-time classes
for grade nine,

(6) The advantages and disadvantages of grouping given
by administrators and teachers of grouped and non-grouped
schools closely paralleled those cited in the llterature.

Few discernible differences were evident between respondents
of grouped and non-grouped situations.

(7) The most frequent reason given for not grouping in
the social studies was that reSpéndents felt grouped classes
did not represent a lifelike situatlon and they wanted the
school to reflect a true picture of soclety.

(8) Usually several criteria were used by schools
employing grouping‘in the social studies for the placement
of pupils. The most frequently reported eriteria were teacher
recommendations, previous scholastic achlevement and grades,
and results of standardized tests.

(9) Seventy-one per cent of the administrators in
schools that employed grouping reported they had experienced
no major administrative problems with grouping. In those
instances where problems were identifled, they were most
often related to scheduling and grading.

(10) A substantial majority of administrators reported

that teachers were assigned to several ability levels rather
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than to one specific ablility group.

(11) There was no clear cut pattern or prevailing
policy for assigning teachers to specific abllity groups in
Junlor high school social studles., Schools that did have a
policy reported that it took into consideration the follow-
ing items: the experlence, the maturlty, the knowledge of
subject matter, and the capacity of the teacher to teach a
certain level,

(12) Eighty-nine per cent of the schools that practiced
grouping in the soclal studies reported that they had a
policy permitting the transfer of puplls from one level to
another, The most frequent criteria used for such transfers
were the puplls performance and the teachers recommendatlon.

(13) The majority of the schools engaged in grouping
have done so without obtaining objJective research evidence
that grouping has resulted in higher achievemént or improved
classroom performance, The limited number of schools that
reported they had secured some evidence on their grouping
practicés, reported that it was primarily of a subjective
variety.

(14) Almost two-thirds.of the administrators indicated
thaﬁ grouping in the junior high school social studles did
not promote concelt and snobbery among student of above average
ability.

(15) The administrators were about evenly divided on
whether social studies grouping stigmatized puplls as dull,
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average, or bright. Apparently this had been a problem in
many schools that employed grouping.

(16) The social studies curriculum in grouped.and
non-grouped schools closely paralleled the "typical" offer-
ings reported in the literature. The most common social
studles courses at each grade level were: geography in
grade seven, American history in grade eight, and a course in
government and citizenship at grade nine,

(17) The most common number of ability levels for all
grades of the Jjunior high schools employing groupling were
three. However, the number of groups ranged from two to six,

(18) A varilety of names or labels were used to identify
the various ability levels in schools practicing some form of
grouping. The most common designations reported for three
ability levels were "advanced-average-slow" and "high-medium-
low". The most common labels applied in schools with two
ability levels were "advanced-average" and."average-slow".

(19) A majority of the schools reported the average
class size for upper ability groups was between twenty-six
and thirty-five pupils. Very few classes of twenty pupils
or less were reported, Whille the literature suggested that
such classes should have fewer pupils than "regular” classes,
the study did not reveal thls to be the case in the schools
included in the study.

(20) A substantial majority of the schools reported

the average class size for average ability groups was also
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between twenty-six to thirty-five pupils. Again, there were
almost no school operating classes for these students with
less than twenty pupils.

(21) The most frequently reported average class size
for lower abllity groups was in the twenty-one to thirty
pupll range. It would appear that schools included in the
study did make an effort to maintain classes smaller than
"regular"” groups as suggested in the literature,

(22) The average class size for schools that did not
group students in the soclal studles was between twenty-six
to thirty-five pupils. There were very few classes that
enrolled less than twenty pupils or more than thirty-six
pupils,

(23).The Bachelor's degree was the highest degree held
by 74 per cent of the social studies teachers included in this
study. Few noteworthy differences in academlc qualifications
were apparent between teachers of various ability levels,
However, a slightly'higher percentage of the téachers of non-
grouped classes (86 per cent) reported their highest degree
was a Bachelor's degree, |

(24) The majority of the teachers of both grouped and
non-grouped classes had ten years of experience or less, Few
discernible differences in years of experience were evident
between teachers of upper, average, and lower grouped classes,
However, slightly more of the teachers of non-grouped soclal

studies classes had only from one to five years of experilence.
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(25) No significant differences in hours of under-
graduate preparation in the soclal sciences were discernible
between the teachers of various ability levels or non-grouped
classes, The largest number of soclal science undergraduate
hours earned by all teachers were in history, psychology,
geography, and polltical science, The teachers in both
groups were less well prepared in anthropology and economics.

(26) Over one-half of the teachers instructing grouped
classes had earned some graduate credit in the social sciences,
However, 46 per cent of the teachers instructing non-grouped
classes had earned such graduate credits. The maJority of
the hours earned were 1n history, psychology, economics,
geograph&, and political science,

(27) Teachers of grouped classes at all ability levels
and teachers of non-grouped classes reported that courses in
subject matter content and methods of instruction were equally
beneficial to them,

(28) Although the review of the literature indicated
that lower ability pupils often had reading problems, very few
teachers of lower ability groups reported that courses on the
teaching of reading had been highly beneflcial in their work
with these pupills.

(29) Teachers of all ability groups and non-grouped
classes reported extensive use of the unit approach as the
basic class organization. In most instances, units were used

in combination with other approaches.
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(30) Teachers of grouped classes at all abllity levels
used essentlally the same basic organization or approach with
other abllity levels they instructed. If any differences were
made by teachers they were varlations in the depth which they
accorded the content.

(31) The use of a variety of instructional methods was
reported by teachers of all ability levels. However, dis-
cussions, or discussion in combination with other methods
were most common instructlonal approaches reported., Use of
the lecture as the only method was rather uncommon but it
was used by a significant number of teachers at all ablility
levels in combination with other methods.

(32) There were few noteworthy differences in the
methods employed be teachers of the various ablillity levels
or non-grouped classes with the exception of lower ability
group teachers who reported greater use of recitatlon and
study questions than dild other teachers,

(33) Although the above evidence did not lend strong
support to their contention, the teachers indicated that they
did attempt to vary the methods they used for other ability
levels they taught. Over one-half of the teachers of upper
and average groups reported.they attempted to vary thelr
methods while 85 per cent of the teachers of lower ability
groups suggested they varied the methods employed. In most
instances the teachers indicated that as the ablility of the

puplls increased, they attempted to move from a teacher
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centered approach to a more highly pupil centered approach.
This shiftlusually involved greater emphasis on individual -
activities, research projects, and "higher level" discussions.

(34) The materials most commonly used by teachers of
all ability levels were textbooks, supplementary materlals,
reference books, supplementary textbooks, audio visual
materials, and cdrrent event papers., There was little evi-
dence that the teachers differentliated extensively the
materials used with the various ablility levels. The most
obvious differences seemed to be the way in which the materials
were employed rather than in the materials themselves.

(35) Again, the evidence seemed to be somewhat in-
consistent and contradictory. Most teachers of both upper
and lower ability groups indicated that they attempted to
differentiate the materials they used with other abllity
groups. Teachers of average abllity classes apparently made
less effort to vary materials for other abillity groups. Again
the most frequently reported variations seemed to be differ-
ences in the depth which the materlals were accorded or the
degree of sophistication accompanying increases in ability.

On the other hand, there was some evidence that the teachers
tended to use more audio visual materials as the abllity of
the pupils decreased.

(36) Pew discernible differences in evaluatlon tech-
niques were evident between teachers of various ability levels

and non-grouped classes. The ma jority of the teachers used



208

projects, objective and essay tests, written worl:, reports,
quizzes, maps, and classroom discussion in various combina-
tlons to evaluate puplls, Teachers of lower abllity groups
appeared to place more emphaslis on teacher observations and
notebooks than did other instructors,

(37) Instructors of upper and lower ability grouped
classes apparently made a more concerted effort to use dif-
ferent evaluation technlques for other abllity levels they
taught than did the teechers of average abllity groups. The
major differences between teachers of lower and other groups
was in the amount and quallty of the work expected. As the
ablility of the pupil decreased more emphasis was placed on
oral participation and less on essay questions,

(38) Few discernible differences in the development of
social studies skills were evident between teachers of varlous
ability groups or in contrast to non-grouped classes.

Teachers at all levels indicated they stressed the develop-
ment of critical thinking, communication skills, human rela-
tions, and responsible citlzenship. Teachers of lower ablllty .
groups were making more attempts to develop communicatlon
skills than did teachers of other ability groups or non-
grouped classes,

(39) Over one-half of the teachers of average and
lower ability groups indicated that they tried to develop
the same social studies skills for other ability levels which

they instructed, However, 59 per cent of the teachers of
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upper abillity groups reported that they attempted to develop
different skills for other ability levels, Teachers of upper
level groups tended to strive for greater depth in all of the
skills and to promote more independent study for better
pupils. Teachers of lower abllity groups apparently gave mofe
attentlion to developing communication skills.,

(40) Teachers of all ability levels were in agreement
that there should be differences in the content, the materi-
als, the instructional procedures, and the evaluation tech-
niques for various ability levels. However, the evidence did
not indicate that an awareness of this need necessarlly meant
that the teachers were always willing or able to provide
adequately for differences in ability levels.

(41) Teachers of all ability levels and non-grouped
classes reported using essehtially the same group and indi-

" vidual activities, However, teachers of lower abllity groups
seemed to stress oral work, take more field trips, and utilize
less compllicated acitivites.

(42) No noteworthy differences in the use of audilo
visual materials and equipment were evident between teachers
of various ability groups or non-grouped classes. Teachers
of all ability levels reported regular and extensive use of
f1lms and filmstrips, records and tapes, overhead projectors,
charts and graphs, and maps.

(43) The major recommendations made by teachers of

grouped and non-grouped soclal studies classes to improve
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thelr programs were: (a) attempt to improve the initial
placement of pupils in groups, (b) provide for greater
flexibility in tramsferring pupils and involve teachers more
extensively in such decisions, and (c¢) strive for smaller
classes at all levels but especially for lower ablility groups.

(44) The purposes of the visitations were to confirm
and supplement data furnished by the questlionnaires, Almost
without exception, the visitations disclosed the same general
trends as revealed by the questlonnalres.

- (45) There were no noteworthy differences in the in-
structlonal practices in the schools that employed grouplng
and those that did not group students. In addition, there
were few discernible differences between the instructlonal
provisions for the different levels of ability In grouped
classes, A significant majority of all teachers indlcated
they attempted to differentiate the instructlion for the vari-
ous ability levels by altering the depth, the assignments,
the expectations, the rate, and the comprehensiveness of the
materlals and methods used.

(46) In the case of schools practicing grouping in
the soclal studies and those that did not, individualization
of instruction depended upon the classroom teachers., A few
teachers were attempting to employ instructlonal measures
which appeared to better recognize and provide for the indl-
vidual student. This was particularly true in the school
engaging in flexible scheduling, variable sized grouping, and

team teaching.
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V. CONCLUSIONS AND RECOMMENDATIONS

Based on the findings of thls study the following
conclusions and recommendations are offered.,

A significant number of the administrators and teachers
surveyed in the study were convinced of the merits of grouping.
Moreover, the literature revealed that many leading educators
have recommended ability grouping and a definite trend appeared
to be developing in this direction, However, there was dis-
turbingly little research evidence availlable as to what spe-
cific instructional provisibns are most likely to insure more
adequate instruction in grouped classes. At the same time
most authorities contend that the effectlveness of grouping
and the extent to which one actually is able to individualize
instruction is directly related to the teachers abillty to
differentiate the content, the methods, and the instructional
materials from one ability level to another. Despite this |
admonition and recommendation, few social studles teachers of
either grouped or non-grouped classes appeared to differ-
entiate significantly in the organizatlion, the methods, the
materials, the evaluative techniques, the content, the group
and individual activities, or the audio visual materials and
equipment employed.

In view of the above evidence, it 1s recommended that
additional research and experimentation be conducted to

reveal those instructional provisions and practices that are
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most effective in individualizing instruction whether the
student is placed ln a grouped or non;grouped'class. Even
though the research evidence at the moment is not complete
or conclusive, teachers of grouped and non-grouped Junior
high school soclal studies classes should probably make a
greater effort to plan how they will actually differentlate
the instruction provided youngsters with varying abillties,
interests, and needs. This planning should include more
attention to the specific goals, supplementary materials,
instructional techniques, and means for evaluating pupll
progress at each ability level.

Although grouping was widely practiced, there appeared
to be some confusion among administrators and teachers as to
the specific goals or objectlves to be achieved by grouping.
Indeed, some administrators seemed to have mixed feelings as
to whether grouping should be practiced in the soclal studles,
Part of the uncertainty revealed by these educators seemed
to be due to poor communication and/or a lack of cooperation
between the administrators and the socilal studies teachers.
The responses of the teachers suggest that thls problem might
be the result of inadequate departmental organization and/or
a poorly coordinated program in the social studies, The
problem of adequately individuallzing instruction seemed to
be further complicated by the difficulty of defining terms,
large class enrollments, questlonable grouping procedures,

infilexible scheduling, and inadequate equipment and facilitles,
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Moreover, few schools made adequate provision during the
school day for planning, preparing, and evaluating what was
being done in the social studles curriculum. All of these
factors in various combinations seemed to restrict or limit
the teachers in their efforts to achieve totally effective
instruction in both grouped and non-grouped social studies
classes,

It 1s recommended that school administrators should be
increasingly. cognizant of their responsibllity to provide
essential leadership in working wlth the teachers to establish
a basic philosophy of instructlion, the general and specifiec
objectives to be.attained at each ability level, and the means
by which the varied abilities, interests, and needs of_stu-
dents in soclal studles classes can best be accommodated.
Certainly, specific attempts should be made to improve the
lines of communication among administrators, soclal studles
teachers, and the other instructors in the school. It would
also appear that greater use might be made of the guldance
personnel in assessing, assigning, and otherwise meeting the
needs of students of various abillities, Finally, it is
strongly urged that administrative provisions be made so that
soclal studies teachers will have adequate time to plan, to
prepare, and to evaluate the soclal studies program and their
instructional practices,

Although multiple criteria were usually taken into

consideration in assigning pupils to grouped classes, one
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factor that seemed to be almost completely neglected was the
individual students interest or motivation. Most schools
apparently assumed that students were all edqually interested
or motivated to pursue the same courses in the soclal studles,
The few electlve courses that were avallable seemed to be
open only to advanced students at the ninth grade level, One
can only conclude from the evidencé produced by this study
that the schools aré generally satlsfled with the overall
Junior high school social studies curriculum.

Admittedly, the present soclal studies curriculum at
the Jjunior high level may be basically sound and defensible,
At the same time it is possible that major or minor curricu-
lum revisions may improve the effectiveness of the program for
some students not now adequately motivated or challenged by
what 1s currently taught. Therefore, it 1s recommended that
adminlistrators and soclal studles teachers examine theilr
curricular offerings more carefully and critically. It would
also appear that the school might glve greater consideration
to the possible interest and motivation of the individual
student when assigning pupils to social studies courses and/or
ablillity groups.

Thé basic or overall objectives of the social studies
are reasonably well established in the literature, There
may however, be some question about how effective individual
schools or teachers are in achieving these goals--especlally

since they are so difficult to assess or evaluate, Clearly,
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the soclal studles people have been charged with the develop-
ment of each individual students potential to become a func-
tioning and effective citizen regardless of his ability.
However, the literature and this study did not provide much
help as to how teachers could effectively deal with students
of diverse ability, interest, and need, Most of the suggestlons
for individualizing instruction in the soclal studles were
largely descriptive and rarely based on empirical evidence
about theilr effectiveness., In fact, little supportive re-
search was found to indicate conclusively that grouping in
social studies does or does not result in a greater degree

of academic achlevement, Most of the recommendatlons or
descriptions available centeréd around general attempts to
accommodate é small group of slow and advanced pupils or
groups with little emphasis focused on meeting each individual
puplls needs,

Both the review of the literature and the evidence
gathered in this study suggest that the most neglected stu-
dents may be the average abllity pupils even though they make
up the largest number of the pupll population. Certalnly one
gets the feeling that the learning experlences provided for
average ability puplls were largely teacher directed with
1ittle responsibility being given to the student. In many
instances, the teachers appeared to underestimate the ability
and the potential contribution that these puplls are capab;e

of making, Whether bright, average, or slow grouped classes
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or non-grouped classes were being examlned, one dlscouraging
aspect of thils study was that little evaluation was being
made by the schools surveyed as to whether they were or were
not adequately meeting the needs of individual pupils. The
ma Jority of the schools were making only limited use of the
avallable techniques of highly subjective analyses of their
soclal studles programs. It was equally discouraging to find
so few schools considering any significant revisions in thelr
grouping procedures or instructional practices,

. It is recommended that educational leaders, boards of
education, administrators, and teachers attempt more experi-
mentation in their instructlional procedures and broaden their
efforts to evaluate the existing programs. Teachers should
also make a greater effort to develop the potential of the
large number of "average ability" students who have previously
been overlooked in social studles classes,

Many administrators and teachers seemed to be rather
perplexed and uncertain about the instructlonal approaches
and materials that were most effective for the individuallza-
tion of instruction. There was vague agreement that a
sizeable number of materials, a variety of methods, and some
differentiation of content in the soclal studies should be
employed if individualization of instruction was to be suc-
cessful. But disconcertingly few teachers of either grouped
or non-grouped soclal studies classes were differentiating

_their instructional approaches to provide for the various
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abllity levels or individual differences in their classrooms.
It appeared that teachers in schools that practiced grouping
were often more cognlzant tﬁat they were dealing with puplls
of varying abllitles than were teachers of non-grouped
classes. However, it did not necessarily follow that they ‘
were doing a better Job of individuallzing instruction since
they seemed to be as uncertaln as were teachers of non-grouped
classes about how to organlze effectively and proceed with
thelr classes, Both on the questlonnaires and in the Iinter-
views, teachers had great difficulty in explaining how they
actually differentiated the depth, the content, the expecta-
tions, the sophistication, or the comprehensiveness of their
instruction to accommodate the wide range of ébility in thelr
students. Greater emphasis on more complex subject matter and
more challenging materials were stressed for above average and
average ability groups but little consideration of individual
pupil differences within these classes was evident. Fortunately,
some attempts were made to provide differentiation for lower
abllity groups and pupils. Unfortunately, there seemed to

be a shortage of supplementary social studies materials in

the classrooms, The teachers likewlse indicated that there
were weaknesses in bothithe quantity and quality of soclal
studies materials in the school library. Teachers divulged
that they were sometimes hindered in their efforts to employ
a wide range of materials because of these materlals were not

always readily available in the library.
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It is essentlal that greater emphasis be given to
equipping soclal studies classrooms and libraries with more
instructional and supplementary materials appropriate to all
ability levels, Consequently, this could enhance the optimum
development of all puplls. It would behoove all soclal
studies teachers to make attempts to work with librarians to
obtain and make available those materlials deemed necessary.
Teachers must make spec¢ific planned attempts to develop the
many social studies skills through their classroom instruc-
tion.

The schools efforts to indlvidualize instruction were
further impeded by the teachers inability to clearly define
or employ the instruetlional provisions which might be most
effective, This was shown by the number of teachers that
were not clear about the most effectlve means for insuring
skill development, utilizing audlo visual materials and equlp-
ment, providing group and individual actlvitles, and develop-
ing sultable evaluation techniques for the varlous ability
levels. For example, a significant number of teachers assumed
that sklll development was a proéess that indirectly and
automatically occurred through normal classroom procedures,
As a result, few teachers deliberately included plans for
developing specific soclal studies skills into their lesson
plans and classroom instruction.

Virtually all teachers recognized the potentlal value
and importance of utilizing a wide variety of audio visual
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‘materials and equipment. Unfortunately, however, a restric-
tion was imposed upon thelr effectiveness by a lack of
facilities and equipment, In a few instances, it was ques-
tionable whether the teachers were able to use them most
constructlively to enhanée the learning situation. Many
teachers were agitated because they could not obtain flims
and other audio visual materials when they paralleled thelr
classroom plans. Again, the teachers made few variations

in the use of audlo visual materials and equipment for the
various ability levels,

If audio visual materials and equipment are to con-
tribute to the educational program, they must be avallable
when they most aptly parallel the lessons belng undertaken.
Iearning may also be enhanced by specific planned attempts
to use audio visual materlals and activities commensurate
with the pupils abilities,

A large number of teachers suggested that individuali-
zatlon of instruction was adequately accomplished through the
process of individual projects or research activities,
Nevertheless, 1t is still highly questionable that individuall-
zation will occur only through rate of progress.

Although individual projects and research assignments
are commendable efforts to individualize instruction, it
must be recognized that this alone will not provide the
necessary differentiation to adequately provide for the
various levels of ability. Individual projects and research
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should be planned to provide for individual differences by
serving only as one of the many steps leading to the develop-
ment of pupils abilitles.

It was apparent that a majority of schools were incon-
sistent in their grading philosophy. Thisvwas particularly
prevalent with the pupils of below average abllity who were
expected to measure up to a standard of performance achleved
by other abllity levels., It would seem that if emphasls is
placed on the individual student, then evaiuation should take
into consideration the limltations and potential of each
individual.

A1l schools could benefit from a well defined, consistent
grading phllosophy and policy. In all probability, pupil
evaluation should take into account the limitations ana
potential of each‘individdal student rather than expecting
them to conform to predetermined standards of performance,

It would seem advantageous to develop a grading plan that
acknowledges the accomplishments of pupils}at the various
ability levels.

Schools reported a definite problem in obtaining
teachers with adequate preparation and experlence who were
willing to instruct pupils of lower abllity. The study ex-
posed a lack of academic preparation in the soclal seclences
with the exception of history. Interestingly, teachers were
often eritical of their teacher preparation programs. Teachers

disclosed a concern over their lack of insight into dealing
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with individual differences. The teachers reported that scant
Information and help was available from their teacher train-
ing preparation to adequately individualize instruction.
However, teachers of both grouped and non-grouped classes
indicated they looked favorably upon thelr student teaching
experiences,

It is recommended that teachers of Jjunior high school
social studles seek to ilmprove their academic and pro-
fesslonal background so as to provide for individual differ-
ences, Thils may best be accomplished through professlonal
education college courses, ln-service programs, workshops,
institutes, or similar programs. Not only do teachers need
a broader background in the social scilences but more emphasis
should be placed upon teachers educational preparation for
methods in providing individualized instruction. This is
especlally lmperative since the individual teacher still
determines to a large extent the instructional provisions
provided in the classroom,

It was most enlightening to the writer to have visited
a school that practiced flexible scheduling, variable sized
grouping, and team teaching., It seemed that this school em-
bodied many of the characteristics necessary for effective
individualization of instruction. As additional Information
on these new innovations becomes available, 1t should be
carefully examined by administrators and teachers alike as a

possible means of accommodating individual differences.
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APPENDIX A

INITIAL LETTER TO PRINCIPALS



THE UNIVERSITY OF NEBRASKA
TEACHERS COLLEGE
LINCOLN, NEBRASKA 68508 238

DEPARTMENT OF
UNIVERSITY HIGH SCHOOL

Octobe_r 25, 1965

Dear Sir:

As Junior High School Principal and former social studies teacher and
supervisor, I have long been interested in grouping practices in Junior high
social studies, The need for research in this area has prompted me to se-
lect the topic, ""Grouping Practices and Classroom Procedures in Junior
High School Social Studies, " for my Doctorate Disseratation at the Univer-
sity of Nebraska, The collection of data for this dissertation includes: An
Administrator's Questionnaire, A Questionnaire for Teachers of Grouped
and Non-Grouped Social Studies Classes, and Personal Visitations to Selec-
ted Schools, At this point I am requesting your cooperation in completing
the Administrator's Questionnaire, It is hoped that the results of this study,
can be used by schools to assess and improve their program,

I realize that the initial weeks of the new school year are particularly
busy and thus I have waited until now to seek your help. The-questionnaire
is designed so that it may be answered with 2 minimum of time on your.
part. It deals specifically with your present grouping practices, and your
candid observations and opinions about this problem, '

The second stage of the study is a questionnaire directed to selected
social studies teachers, This questionnaire will seek to identify the class-
room practices and procedures used in grouped and non-grouped social
studies classes, The final stage will involve a limited number- of visitations
to selected schools., Whether or not you are able to participate in the later
phases of this study, I hope you will complete and return the enclosed ques-
tionnaire at your earliest convenience, All information obtained will be kept
in the strictest confidence,

Because your cooperation and assistance at this time is essential to
the successful completion of this study, a prompt return of the question-
naire will be greatly appreciated. I thank you very much for your cooperation
in filling out and returning the enclosed material,

Sincerely,
Ronald G, Joekel

Assistant Principal
University High School
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APPENDIX B

QUESTIONNAIRE RETURNED BY JUNIOR
HIGH SCHOOL PRINCIPALS



SURVEY OF GROUPING PRACTICES IN JUNIOR
HIGH SCHOOL SOCIAL STUDIES CLASSES ol10

The following questionnaire seeks information about grouping practices in
junior high school social studies. It contains questions about your social
studies curriculum, administrative provisions for grouping students in these
classes,.and your professional opinion about grouping practices. For the
purposes of this study, "grouping" is defined as the process of placing stue-
dents in similar groups on the basis of some predetermined criteria. When
the questionneire is completed, please return it in the self-addressed,
stamped envelope to RON JOEKEL, UNIVERSITY HIGH SCHOOL, LINCOLN, NEBRASKA.

Name of Person Completing Questionnaire:

Position: ' Enrollment: Grade 7
Name of School: Grade 8
Address: : Grade 9
City, States | Total

1. Do you practice some form of grouping in your social studies classes?
~ Grade 7 ——Yes __No- Grade 8 —_Yes —.No Grade 9 . Yes__No

2. Do you employ any form of block-time or multiple-period classes which combine
the Language Arts-~Social Studies instruction under one teacher in an extended

period of time? : _
Grade 7 —_Yes ___.No Grade 8___Yes __No Grade 9 ——Yes—_No

3. If you utilize any form of block-time instruction, does this practice
alter the composition of your grouped classes?

. —Yes Explains

—No

4, Vhether or not you employ any form of grouping in your junior high school
social studies classes (include multiple-period classes) please complete
parts & and b on this item.

a. Please indicate what you believe to be the chief. advantages of grouping.

b. Please indicate what you believe to be the chief disadvantages of grouping.
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5. The primary rea.son(s) your school does not practice any form of grouping in
junior high social studies classes are: ZIf your school employs grouping,

omit)

If you DO NOT group, please turn to page 3 and complete questions numbers 16-19
inoclusive and the chart on the last page of this questionnaire.

If your school DOES employ grouping please complete all the remaining items.

6.

Te

8.

9.

10.

Which of the i"ollowing grouping plans do you use?

—_—8
—Db.

——Ce

"Prack” or curriculum areas (honors, college prep., etc.)
Grouping by subjects (English, Social Studies, Math, etc.)
Others (specifyg

Have you encountered any major administrative problems as a result of your
decision to practice grouping in your social studies classes?

— Yes Explain:

—No

What criteria or evidence do you use to determine the membership of your
required social studies classes? Please list these items in their order

of importance.
Criterisa

Approximate Percentage Weight
Attached to This Item

)

L ] L

~ OV BN -

How are your junior high school social studies teachers assigned to their
classes? (more than one response may be checked)

8¢
_bo
Co
—— d.o

-N

Teaches only grouped classes at one level
Teaches only heterogeneous groups
Teaches grouped classes at two or more levels

- Teaches heterogeneous and grouped classes

Other (specify)

Do you have any particular policy for assigning teachers to the different

—No

- groups in your junior high social studies classes?
—Yes ' Explain:
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11. Are _students transferred from one group to anpther during the semester?

—Yes - If yes, explain criteria used:
—No

124 Approximately how many social studies students have you transferred from one
level to another during the current school year? __________,pumber.

13, Have you secured any evidence that indicates grouping of students in your
social studies classes has resulted in higher achievement or improved
classroom performance? '

" ._Yes = Explain:
—No

14. Based on your observations of students, do you believe the criticism that

‘grouping promotes conceit and snobbery in rapid learners is valid?
—Yes If yes, explain why:
—No :

15. In your experiences with grouping, do you believe grouping stigmetizes

or brands students as dull, average, or bright?
—Yes Explain:
—-No

16. Would you be willing to participate further in this study by giving your
permission to send questionnaires to all or selected social studies
teachers in your school?

Yes —Xo

17. If yes, please enclose a roster of your junior high social studies teachers
with the questionnaire. Any duplicated list, schedule with teachers
named, etc, will serve this purpose. Any designation of Miss, Mrs. or Mr.
by the teachers name will be most helpful. _

18. The final phase of this study involves a personal visit to a limited number
of selected schools. If your achool were selected, would you give your
perm1531on for the researcher to visit one day with the social studies
teachers in your building? The visits are tentatively scheduled for early
in the spring semester and would require no more than one hour with each
teacher.

Yes No
19. Is it necessary to contact anyone else to obitain permission to visit se-

lected teachers in your school?

—1es If yes, please enclose their names, title, and address:
N A
Name:
Title:

AARYa an e
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20. JUNIOR HIGH SCHOOL SOCIAL STUDIES CURRICULUM

Please write in the space provided the name of the social studies courses for
each grade level, whether it is required or elective, the number of levels,
the name of each level, the number of class sections for each level, and the
average class size of each level. (en example is given for grade _75

| g g
] [o] i
f
o o ? @ oo«
PO S 2 29
5 o R 3 S B &5
[¢] SN Q —
© < 0 "6 = (S © 3 [}
o > "
) ° - .g:ﬂ 5 © 5 %ﬁg- &
g : IR B &4 :
2] ) ] .
& = 28 & = 2 2% S _
7 American Studies | R 3 | Advanced 6 | 28
Average 10) 3
Slow 4 |25
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APPENDIX C

FOLLOW UP LETTER TO PRINCIPALS



THE UNIVERSITY OF NEBRASKA 245
TEACHERS COLLEGE
LINCOLN, NEBRASKA 68508

DEPARTMENT OF
UNIVERSITY HIGH SCHOOL

Deagr Sir:

Late in October I sent a number of questionnaires
concerning grouping practices in Junior high school soclal
studles to selected junior high school principals, The
need for research in this area has been re-emphasized by
the number of personal notes and comments from principals
who have returned the questionnaire. Although the coopera-
tion of principals in completing and returning the ques-
tionnaire has been gratifying, I hope to make the research
as valid as I can by including as many schools as possible.

I realize that as an administrator your time is
valuable and therefore the questionnaire may have been
placed at the bottom of the pile, Some may have been over-
looked or dumped as "junk" mail--of which we all get
plenty., Needless to say, it 1s very important to me that
I get as many returns as possible to provide sound data.

Would it be possible for you to complete the ques-
tionnaire and return it at your earliest convenience in the

self-addressed, stamped envelope? Thank you for your time
and cooperation.

Respectfully,

Ronald G. Joekel

Enclosures (2) Assistant Principal
University High School
self-addressed envelope University of Nebraska

questionnalre
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APPENDIX D

LETTER TO SELECTED JUNIOR HIGH SCHOOL
SOCIAL STUDIES TEACHERS



THE UNIVERSITY OF NEBRASKA
TEACHERS COLLEGE 247
LINCOLN, NEBRASKA 68508

DEPARTMENT OF
UNIVERSITY HIGH SCHOOL

Dear : s

As Junior High School Principal and former social studies teacher and
supervisor, I have long been interested in grouping practices in junior
high school social studies. The need for research in this area has prompted
me to select the topic, "Grouping Practices and Classroom Procedures in
Junior High School Social Studies, ' for my Doctorate Dissertation at the
University of Nebraska. '

Your principal has re-emphasized the need for research in this area by
previously completing a questionnaire on your schools grouping or non-grouping
practices. He has identified you as a teacher of social studies who would
contribute valuable data for this study. I realize you are on a tight time
schedule, but I believe that as a professional teacher you are aware of the
need for research in this area. Only with your cooperation can the data be
gathered which will serve to give a comprehensive picture of classroom
practices in junior high school social studies.

INSTRUCTIONS:

1. If you are a teacher in a junior high school that does not group in
social studies, complete the questionnaire as it applies to all
classes you teach in social studies.

2. If you are a teacher in a junior high school that does practice grouping
in social studies, it is of extreme importance that you confine your
answers only to the level specified below. If you do not confine your
answers only to this level but generalize for all levels you teach,
the data will not be valid for comparative purposes.

ANSWER THIS QUESTIONNAIRE ONLY AS IT PERTAINS TO THE

GROUPS YOU TEACH IN THE SUBJECT

Because your cooperation and assistance at this time is essential to the
successful completion of this study, a prompt return of the questionnaire
in the stamped, self-addressed envelope will be appreciated. No attempt
will be made to evaluate individual teaching practices and your replies
will be held in the strictest confidence. I thank you very much for your
cooperation in filling out and returning the enclosed material.

Sincerely,

Ronald G. Joekel
Assistant Principal
University High School
Lincoln, Nebraska.
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APPENDIX E

QUESTIONNAIRE RETURNED BY JUNIOR HIGH
SCHOOL SOCIAL STUDIES TEACHERS
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SOCIAL STUDIES TEACHER QUESTIONNAIRE

In responding to the items on this questionnaire, it is extremely :mpertan
‘that you report what you actually do in your classes, even though it mav ne
be what you prefer to do or what you think you should do. The results will be
most valid if you can limit your responses to your experiences, divorced troem
opinions of your colleagues or other persons. You can make a defin:te ontritiytion
by a frank appraisal of existing conditions and practices. No attempt wili be
made to evaluate individual teaching practices and your replies will be nei# n
the strictest confidence. When the questionnaire is completed, return :* 'z 't
stamped, self-addressed envelope to RON JOEKEL, UNIVERSI TY HIL # %0 Wiw)L
LINCOLN, NEBRASKA.

INSTRUCTIONS:

1. If you are a teacher in a junior high school that does not group o he
social studies, answer the questionnaire as it applies to all vour < iasses
Please complete page 1 and part A on questions numbers -1 incius:«%. an
well as completing page 6. You may omit part B on questions nurmber 4 i1

2. If you teach social studies in a junior high school that does pra<ti:«
grouping, answer page 1 and parts A and B on questions numbers 4 ;.
inclusive as well as completing page 6. Confine your answers oniy o the

groups you teach in R NOT

generalize for all levels but report only what you do with the above ieve:

1. .Name: | Degrees Held:

School: City & State: ___._ .

Total Years Experience Teaching Social Studies Classes:

2. List the number of semester credit hours you have completed a? rne undergras
and graduate level in the following areas: (use 2/3 to conver' guarter hours
to semester hours)
COURSE UNDERGRADUATE GRADUATE COMMENTS

Anthropology
Economics
Geography
History

Political Science
Psychology
Sociology

3. List specific courses, if any, you have taken that preparec vou o7 25 » g.on
you assistance in teaching the level for which you are answerrg *ns
questionnaire.

In what way have these courses been beneficial for your classes ar *his invel’
(an example might be greater insight into the instructional tecan:cues io:
slow, gifted, etc.)
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SOCIAL STUDIES TEACHER QUESTIONNAIRE

In responding to the items on this questionnaire, it is extremely important
‘that you report what you actually do in your classes, even though it may not
be what you prefer to do or what you think you should do. The results will be
most valid if you can limit your responses to your experiences, divorced from
opinions of your colleagues or other persons. You can make a definite contribution
by a frank appraisal of existing conditions and practices. No attempt will be
made to evaluate individual teaching practices and your replies will be held in
the strictest confidence. When the questionnuire is completed, return it in the
stamped, self-addressed envelope to RON JOEKEL, UNIVERSITY HIGH SCHOOL,
LINCOLN, NEBRASKA. '

INSTRUCTIONS:

l. If you are a teacher in a junior high school that does not group in the
social studies, answer the questionnaire as it applies to all your classes.
. Please complete page 1 and part A on questions numbers 4-11 inclusive, as
well as completing page 6. You may omit part B on questions number 4-11.

Z. 1If you teach social studies in a junior high school that does practice
grouping, answer page 1 and parts A and B on questions numbers 4-11
inclusive as well as completing page 6. Confine your answers only to the

groups you teach in . DO NOT

generalize for all levels but report only what you do with the above level.

1. .Name: _ Degrees Held:

School: . City & State:

Total Years Experience Teaching Social Studies Classes:

2. List the number of semester ¢redit hours you have completed at the undergraduate

and graduate level in the follovwing areas: (use 2/3 to convert quarter hours

to semester hours)
COURSE UNDERGRADUATE GRADUATE COMMENTS

Anthropology
Economics
Geography
History

Political Science
Psychology
Sociology

3. List specific courses, if any, you have taken that prepared you or have given
you assistance in teaching the level for which you are answering this
questionnaire.

In what way have these courses been beneficial for your classes at this level?
(an example might be greater insight into the instructional techniques for
slow, gifted, etc.)




4. A. What basic organization and types of approaches do you use in teaching
the specific level for which you are answering this questionnaire ?
(such as chronological, tepical, problem, unit, contract, chapter, etc.)

¥ B. Do you use the same type of organization or approaches for other levels
you teach? ____ Yes No
Please explain what variations are made:

5. A. What methads do you generally or frequently use in teaching the specific
level for which you are answering this questionnaire? (such as lecture,
recitation, teacher or pupil-led discussion, group or individual activities,

etc.)

* B. Do you use the same types of methods for other levels you teach?

Yes No
Please explain how the use of these methods vary for other levels you

teach:
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6. A. Please explain the specific materials and resources you use in teaching

the level for whichyou are answering this questionnaire. (such as ‘
textbooks, supplementary materials, reference books, multi-texts, etc.)

* B. Do you use the same materials for other levels you teach? ____ Yes__ No
Please explain what variations in materials you make and how you use them:

7. A. What primary procedures do you use for evaluation in teaching the specific
' level for which you are answering this questionnaire? (such as types of
tests, written assignments, oral reports, standardized tests, etc.)

* B. Do you use the same evaluative activities for other levels?
Yes No | i
In what way do you vary the evaluative activities for other levels?

* Omit 3€ vreonr Aanld avwmaran



8. A.
* BD
9.

What do you consider to be the most important social studies skills that
you attempt to develop in the level for which you are answering this
questionnaire? (such as critical thinking; human relations; skill in

‘reading, writing, speaking and listening; sense of place and space, sense

of time and chronology, etc.)

What kinds of specialized activities do you engage in to develop these skills?

Do you try to develop the same skills for the othér levels you teach?
Yes .No ‘ '

Describe in what ways you attempt to provide for different attainment of

these skills: ‘ :

In what ways does emphasis on content for the level you are answering this
questionnaire differ from that ordinarily taught in your other-levels?
(examples might be fewer topics but greater depth or more generalizations
and less abstractions, etc.)
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10. A. What major kinds of group and individual activities do you use in
teaching the level for which you are answering this questionnaire ?
(such as panels, debates, committees, field trips, reports, research,
individual projects, required reading, etc.)

* B. Do you use the same group and indi}vidual activities for other levels?

Yes No

How do you vary the nature and use of these activities for other levels?

11. A. What use do you make of unique audio-visual activities in teaching the
level for which you are answering this questionnaire? (such as films,
tapes, records, overhead projectors, television, graphs, charts, etc.)

* B.. Do you use the same audio-visual activities for other levels you teach?

Yes No
What variations do you make of these? -




12. A. From your experiences indicate what you believe to be the chief advantages
of groupmg

B. From your expenences indicate what you believe to be the chief
d1sadvanta.ges of grouping:

13, From your experiences, what suggestmns would you have for 1mprov1ng
grouping practices and procedures in your school?

14. ‘In the space ‘below, please comment on what suggestmns you would make for
assisting teachers to improve their instructional skills in the level for
which you are answering this questionnaire.
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APPENDIX F

FOLLOW UP LETTER TO SOCIAL
STUDIES TEACHERS



THE UNIVERSITY OF NEBRASKA
TEACHERS COLLEGE 253
LINCOLN, NEBRASKA 68508

DEPARTMENT OF
UNIVERSITY HIGH SCHOOL

Dear Soclal Studles Teacher,

Early in January I sent a number of questionnaires
concerning juniecr high school soclal studles to selected
soclal studies teachers identified by their principals.

The need for research 1ln the area of grouplng and organiz-
ing classes for instruction was previously emphasized by -
the principals who also completed a questionnaire. Seventy-
two per cent of those principals contacted, responded to

the questionnalre, I hope to make the research as valid as
I can and sincerely hope to obtailn a teacher response
similar to the principals,

I realize that you have been very busy with semester
examinatlions, grades, and the beginning of a new semester
and therefore may have placed the previous questionnaire at
the bottom of the pile or overlooked it. Needless to say,
it 1s very important to me that I get as many returns as
possible to provide sound data.

Would it be possible for you to complete the ques-
tionnalre and return it at your earllest convenience 1in the

self-addressed, stamped envelope? Thank you for your tlme
and cooperation.

Respectfully,

Ronald G, Joekel

Enclosures (2) Assistant Principal
University High School
self-addressed envelope University of Nebraska

questlionnaire



254

APPENDIX G

LIST OF 350 JUNIOR HIGH SCHOOLS
INCLUDED IN THE STUDY



LIST OF 350 JUNIOR HIGH SCHOOLS INCLUDED IN THE STUDY

City

Arvada
Arvada
Arvada
Aurora
Aurora
Aurora
Boulder
Boulder
Boulder
Boulder
Broomfield
Canon City

Colorado Springs
Colorado Springs
Colorado Springs
Colorado Springs

Commerce City
Conifer
Cralg
Denver
Denver
Denver
Denver
Denver
Denver
Denver
Denver
Denver
Denver
Denver
Denver
Denver
Durango
Englewood
Evergreen
Faountain
Ft. Carson
Ft. Collins
Ft. Collins
Golden
Golden
Greeley
Grand Junction

State

Colgrado

14
1
"
n
n
n
1
n
n
n
1
L4}
3]
4}
1
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Junior High School

Arvada
Drake
*North Arvada
North

South

West

Base Line
Casey
Centennlal
Southern Hills
Broomfield
Canon City
East

Horace Mann
North

South
Kearney
West Jefferson
Craig
*Alemeda
Baker
Belmont
Byers

Cole
Coronado Hills
Gove

Grant

Hill

Kepner
Kunsmiller
Lake

Morey
Smiley

Charles B. Sinclair

Evergreen
Fountain
Carson
Lesher
Lincoln
Bell
Golden
Evans

Grand Junction

~¥Indicates schools visited



City

Ignaclo
Lakewood

La Porte

La Salle
Leadville
Littleton
Littleton
Longmont
Loveland
Mead
Morrison
Pueblo
Pueblo
Pueblo
Pueblo
Pueblo
Pueblo
Security
Security
Timnath
Vineland
Westminister
Wheat Ridge
Windsor
Ames

Ames
Burlington
Burlington
Cedar Falls
Cedar Rapids
Cedar Raplds
Cedar Rapids
Charles City
Clarion
Estherville
Ft. Dodge

Council Bluffs
Councll Bluffs

Creston
Davenport
Davenport
Davenport
Davenport
Des Moines
Des Moines
Des Moines

State

Colgrado
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Junior High School

Ignacio
Lakewood

Cache La Poudre
Valley
Leadville
Euclid

Grant

Longmont
Loveland

Mead

Morrison Red Rocks
Corwin

Freed

James Risley
John Keating
Lemuel Pitts
W. H., Heaton
Sproul

Watson
Timnath
Vineland

Shaw Heights
Wheat Ridge
Windsor
Central

Welch

Horace Mann
Oak

Cedar Falls Peet
Franklin
Roosevelt
Woodrow Wilson
Charles City
Clarion
Estherville

- Ft, Dodge South

Bloomer
Longfellow
Creston

Frank Smart

J. B, Young
Northwest Williams
Sudlow

Amos Hiatt

Ben Franklin
James Callanan.



City

Des Moines

' Des Moines
Des Moines
Des Moines
Dubuque
Dubuque
Kellogg
Keokuk
Knoxville
Marble Rock
Marshalltown
Mason City
Mason City
Newton
Oéiweln
Ottumwa
Ottumwa
Rinard

Rudd

Sioux City
Sioux City
Sioux City
Sioux City
Stanley
Waterloo
Waterloo-
Waterloo
Webster City
West Burlington
West Des Moines
Arkansas City
Augusta
Chanute
Coffeyville
Derby

Dodge City
E1l Dorado
Emporia

Fort Scott
Fredonla
Great Bend
Hutchinson
Junction Clty
Kansas City
Kansas City

Kaﬁsas

1
1t
n
n
1
i
1

~Junior High School

‘May Goodrell

Nathan Weeks
Woodrow Wilson
Woodside-Saydel
Jefferson
Washington
Kellogg
Keokuk

Nell McGowen
Marble Rock
Central
Monroe
Roosevelt
Newton
Oetwein

Evans
Franklin
Cedar Valley
Rudd

East

North

West

Woodrow Willson
Stanley
Edison
McKinstry
West

Webster Clty
West Burlington
Stillwell
Arkansas City
Augusta
Chanute
Roosevelt
Carlton

Dodge City

E1 Dorado
Lowther
Central
Fredonla
Harrison
Central
Junction City
Arrowhead

*Central

—¥Tndlcates schools visited



City

Kansas City
Kansas City
Kansas City
Kansas City
Lawrence
Leavenworth
Marysville
McPherson
‘Newton

Newton

Oakley

Olathe

Parsons
Pittsburg
Salina

Salina

Shawnee Mission
Shawnee Mission
Shawnee Mission
Shawnee Mission
Shawnee Mission
Topeka

Topeka

Topeka

Topeka

Topeka

Topeka
Wellington
Wichita

Wichita

Wichlta

Wichita

Wichita

Wichita

Wichita

Wichita
Alexandria
Anoka

Anoka

Austin

Bemid ji
Brainerd
Chisholm
Cokato

Detrolt Lakes
Duluth

State

Kagsas
1
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Junior High School

Coronado
Highland
Plerson
West

West
Leavenworth
Marysville
McPherson
Chisholm
Santa Fe
Oakley
Olathe
Parsons
Roosevelt
Roosevelt-Lincoln
Salina South
Broadmoor
Hillcrest
Hocker Grove
Meadowbrook
014 Mission
Boswell
Capper
Curtis

East Topeka
Holliday
Roosevelt
Summer
Allison
Hamilton
Jardine
Marshall
Pleasant Valley
Robinson
Roosevelt
Truesdell
Central
Coon Rapilds
Anoka
Austin Ellis
Bemidji
Franklin
Chisholm
All District
Holmes
Lincoln



City

Duluth

Duluth

Eden Prairie
Edina-Morningside
Elk River

Ely

Fairmont
Faribault
Fergus Falls
Fridley

Grand Rapids
Hopkins
Hutchinson
Intermational Falls
International Falls
Little Falls
Mankato
Mankato
Minneapciis
Minneapolis
Minneapolis
Minneapolis
Minneapolis
Minneapolils
Minneapolis
Minneapolis
Mlinneapolis
Minneapolis
Minneapolis
Minneapolis
Minneapolis
Minnetonka
Minnetonka
Moorhead
Mound

Mounds View
Mounds View
Nashwauk-Keewatin
North St. Paul
North St, Paul
Osseo

Proctor
Richfield
Robbinsdale
Robbinsdale
Rochester
Rochester

State

Minnﬁsota
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Junior High School

Ordean
Woodland
Eden Prairie
Edina

Elk River
Washington
Fairmont
Faribault
Washington
Fridley
Grand Raplds
South
Hutchinson
Backus
Falls
Little Falls
Franklin
Lincoln
Anthony
Bryant
Folwell
Franklin
Jordan
Lincoln
Nokomis
Northeast
Olson
Phillips
Ramsey
Sanford
Sheridan
East

West

South
Grandview
Edgewood
Johanna
Nashwauk
Glenn
Maplewood
Brooklyn

A. I, Jedlicka
West
Hosterman
Robbinsdale
Central
Kellogg



City

Roseville

St. Cloud

St., James

St., ILouils Park
St. Louls Park
St. Paul

St. Paul

St. Paul

St. Paul

St. Paul

Sauk Rapids
South St. Paul
Stillwater
Tower-Soudan
Wayzata

West St, Paul
White Bear Lake
Winona

Wilnona

Winona
Worthington
Belton
Berkeley
Clinton
Columbia

De Soto
Doniphan
Excelslor Springs
Farmington
Ferguson
Ferguson
Festus
Grandview
Jackson
Jennings
Jennings
Independence
Kansas City
Kansas City
Kansas City
Kansas City
Kansas City
Kansas City
Kirkwood
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Junior High School

Fairview
South

St, James
Central
Westwood
Como Park
Mounds Park
Roosevelt
Hazel Park
Marshall
Sauk Rapids
South St., Paul
Stillwater
Soudan
Wayzata
Grass
Sunrise Park
Central
Jefferson
Washington-Kosciusko
Worthington
Belton

Berkeley
Clinton

West

De Soto
Doniphan

Lewls

Farmingon
Ferguson
Florissant
Festus
Grandview
Jackson
Failrview
Jennings

Palmer

Center North
Center South
Central

Geo, Caleb Binghanm
Northwest
Southwest
Nipher



City

Kirkwood
Lee's Summit
Lebanon
Lindbergh
Lindbergh
Ladue

Ladue
O'Fallon
Parkville
Pattonville
Parkway
Parkway
Potosl
Raytown
Raytown
Ritenour
Rolla

Salem
Sikeston
Steele
Thayer
University City
Waynesville
Webster Grove
West Plains
Alllance
Auburn
Beatrice
Bellevue
Columbus
Crete

Gering

Grand Island
Grand Island
Hastings
Holdrege
Lexington
Lincoln
Lincoln
Lincoln
Lincoln
Lincoln
Lincoln
McCook
Minden
Nebraska City
North Platte

State

Missguri

"
1
n
n
11
n
11
n
33
"

Nebgaska

1"
1

Junilor High School

North Kirkwood
Lee's Summit
Wallace
Lindbergh
North
East Ladue
West Ladue
Fort Zumwalt
Park Hill
Holman
Central
South
Potosl
Raytown
*South
Ritenour
Rolla
Salem
Sikeston
South Pemiscot
Thayer
Hanley
Wood
Plymouth
Central
Alliance
Auburn
Beatrice
Bellevue
Columbus
*Crete
Gering
Barr
Walnut
Hastings
Holdrege
Lexington
Culler
Dawes
Everett
Irving
Millard lefler
Whittier
McCook
Minden
*Nebraska City
Adams

®Indicates schools visited



City

North Platte
Ogallala
Omaha

Omaha Westside
Omaha Westside
Omaha Westside
Ralston
Scottsbluff
Sldney
Seward
Aberdeen
Aberdeen
Belle Fourche
Brookings
Huron

Plerre

Rapid Cilty
Rapid City
Rapid City
Sioux Falls
Sioux Falls
Sturgis
Watertown
Yankton
Casper
Casper
Cheyenne
Cheyenne
Cheyenne
Riverton
Torrington
Worland

State

Nebﬁaska

n
"
1
3]
L
L
n
n

South!Dakota
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Junior High School

Madison
Ogallala
Bryan
Arbor Helights
Valley View
Westbrook
Ralston
Scottsbluff
Sidney
Seward
Monroe
Simmons
Roosevelt
Brookings
Huron
Pilerre
North
South

West

Axtell
Whittier
Sturgls
Watertown
Yankton
Dean Morgan
East

Carey
Johnson
McCormick
Riverton
Torrington
Worland





